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  TTTTowards Improving Research Capabilities of Tertiary Educational Institutions in the Third owards Improving Research Capabilities of Tertiary Educational Institutions in the Third owards Improving Research Capabilities of Tertiary Educational Institutions in the Third owards Improving Research Capabilities of Tertiary Educational Institutions in the Third World Countries for SustainableWorld Countries for SustainableWorld Countries for SustainableWorld Countries for Sustainable    Development: A Review Summary of Research.Development: A Review Summary of Research.Development: A Review Summary of Research.Development: A Review Summary of Research.        Grace Koko EtukGrace Koko EtukGrace Koko EtukGrace Koko Etuk    kokograce@rocketmail.com Eno EtudorEno EtudorEno EtudorEno Etudor----Eyo  Eyo  Eyo  Eyo      enoetudoreyo@yahoo.com Ime E. Ime E. Ime E. Ime E. EmahEmahEmahEmah    i.emah001@yahoo.com U n i v e r s i t y   o f   U y o,    A k w a   I b o m    S t a t e,   N i g e r i a      AbstractAbstractAbstractAbstract    The study which adopted the historical research design analysed secondary sources like academic journals, books, the print and the electronic media. Twenty-one (21) out of 105 articles contained in 13 sources were analyzed for information. Two research questions which guided the study centred on factors responsible for the low level of academic research in the Third World academia and on measures for curbing those factors. Information collected were analyzed using frequency counts and percentages. Three out of seven factors mentioned which stood out because they were largely mentioned were poor research methods, failure to collaborate and poor dissemination of research results. Suggestions toward improvement centred on review of tertiary education curricula to embrace modern ICT skills by students and staff, collaboration and initiatives from individual tertiary institutions. The recommendations centred on the creation of research and development departments in each tertiary institution. It was concluded that if the suggestions and recommendations are considered, academic researches could usher in sustainable development in the Third World countries.       Résumé Résumé Résumé Résumé  L'étude qui a adopté la conception de la recherche historique a analysé les sources secondaires comme des revues spécialisées, de livres, l'impression et les médias électroniques. Vingt et un (21) hors des 105 articles contenus dans 13 sources ont été analysés pour plus d'informations. Deux questions de recherche qui a guidé l'étude centrée sur les facteurs responsables pour le faible niveau de la recherche universitaire dans les universités du tiers-monde et sur les mesures pour enrayer ces facteurs. Les informations recueillies ont été analysés à l'aide des comtes de fréquence et de pourcentages. Trois des sept facteurs mentionnés qui se tenaient parce qu'ils étaient en grande partie mentionnés étaient des méthodes de recherche pauvres, défaillance de collaborer et pauvre de diffusion 
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2 des résultats de recherche. Suggestions vers l'amélioration centré sur l'examen des programmes d'enseignement supérieur à adopter des compétences TIC modernes par des étudiants et du personnel, la collaboration et les initiatives de différents établissements d'enseignement supérieur. Les recommandations centrées sur la création des départements de recherche et de développement dans chaque institution tertiaire. Il a été conclu à marquer le que si les suggestions et recommandations sont considérées, recherches académiques pourraient début dans le développement durable dans les pays du tiers-monde.      Introduction Introduction Introduction Introduction     Coined in 1987 and formally launched in 1994 by the World Commission on Environment and Development (WCED), the term, "sustainable development" means "development that meets the needs of the present without compromising the ability of future generations to meet their own needs" (p. 43). According to the United Nations Educational Scientific and Cultural Organization (UNESCO, 2000), the concept of sustainable development is difficult to define because it is continually evolving. As societies change, human awareness of the earth, humanity and human-environment interactions correspondingly change. This engenders regional shifts in focus, and the conditions of local ecosystems and cultures are reflected in the different definitions of the term, sustainable development. Most people in the world have intuitive senses of what need to be changed to have a sustainable future, but they may not provide a precise definition of the concept of sustainable development. Sustainable development as seen in this paper, means growth and change that is viable, long lasting and yielding benefits to people now and hereafter.  Sustainability can apply to anything, from decisions about education to issues related to the world economy and the global environment.   The major issues in international discussions on Education for Sustainable Development (ESD) centre around interrelated phenomena, namely: high population growth rate in some countries of the world, the world pattern of resource consumption and environmental depletion (UNESCO, 2000). The trio has been identified as the major phenomena that jeopardize sustainable development and the good future of some nations of the world. Arising from these, the focus of research and sustainable development in Africa and perhaps in all the Third World countries, should centre on agriculture, health and climate change, (Case Studies, n.d.). This is probably because the Third World countries have the fastest population growth rates and they consume more than they produce (UNESCO, 2000). A good proportion of the people in the Third World countries live under congested living spaces, have very poor social and health conditions and earn less than one dollar a 
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3 day. They tend towards depleting the natural environment due to excessive cultivation using poor agricultural implements and practices (Case Studies, n.d.). In effect, agricultural and social practices in the Third World countries are likely to lead to unsustainability in development. These include such practices as deforestation, oil spills, forest fires, environmental pollutions which augur in desertification, floods, storms, global warming, famine and health problems, some of which are wrongly attributed to nature (UNESCO, 2000).  Chapter 36 of Agenda 21, a forty-chapter document, launched in 1994 by WCED is devoted to streamlining how to re-orient education towards sustainable development. It acknowledges the evolving nature of sustainable issues and implores that the content, scope and methods employed by educational institutions should change in time and space. Educators should be flexible enough to create an 'Education for Sustainable Development (EDS) curriculum', with some inputs from the communities in terms of knowledge issues, perspectives, skills and values identified and pursued and tailored to fit individual peculiar situations (UNESCO, 2000).  The term 'tertiary education', is a collective term often used to describe the educational level above the secondary school level. It refers to education in universities, colleges of education, monotechnics, polytechnics, institutes of technology, professional and specialized institutions, which are above the secondary school level. Until recently, tertiary educational institutions were generally referred to as, 'higher education' (International Association of Universities (IAU, 2000). For this paper however, the term 'tertiary education' shall be confined to the universities. ContextContextContextContext  In the international stratification of nations, counties in Africa, Asia and Latin America are often referred to as, the 'Third World', the 'underdeveloped' and recently, the 'developing countries'. The Third World countries according to Okeke (1989) are characterized as:  being incapable of preserving their goals; possessing high potential economic surpluses but low ratios of industrial outputs to total outputs; having potential prospects for using more capital than labour; scarcity of capital for general investments; a tendency to be politically dependent upon other power centres; asynchronous forms of development; production patterns being determined by the developed nations; rise and maturation depicting instability and schismatic propensities; ethnic and religious differences are exceedingly important; and the ideologies are enshrined in the concept of emergence and how to gain worldly prominence (p. 24).  This paper is therefore aimed at providing strategies for making better the quality and quantity of research outputs, which emanate from universities in the Third World countries 
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4 such that their home countries could measure up with the developed nations of the world economically, politically, and socially. In particular, they stop being perpetual borrowers from international financial institutions, develop better welfare packages for their citizens, and industrialize to the extent of participating in the international electronic market.  In the developed countries of the world, inventions, discoveries, innovations, theories and practices leading to societal development, often times emanate from tertiary educational institutions through academic research. The theory of Industrial Economies maintains that in order to lead sustainable growth, academic industrial collaboration must exist in significant proportions (Khasawneh, Owais & Malkawi, n.d.). This explains why industries flourish around colleges in developed countries and there is a close proximity between academic efforts and industrial outcomes. For example, the Research Triangle Park (RTP) in North Carolina and Silicone Valley in California, which are sustained through academic research (Khasawneh et al. (n.d.). Most economies recognize that substantial increases in material standards of living depend very much on research and development, pioneered through the tertiary education system, which is richly endowed with human resources (Scherer, 2006).  The situation in the Third World countries is pitiably different except in some Asiatic countries like India and China (Scherer, 2006). With this background, literature was searched for reasons for the seeming failure of academic research from the Third World countries to impact on the economies of these countries and beyond.   The problem for investigation was the seemingly low research capacities of tertiary educational institutions in the Third World countries and the failure of academic research to usher in sustainable development. Two research questions which guided the study were:  (1) What are the causes of the seemingly low research capacities of tertiary educational institutions in the Third World countries? (2) How could research capacities of tertiary educational institutions in the Third World countries be made to engender the development of these countries for sustainability?    The historical research design was used and records of secondary sources were made.  Among the records analysed were academic journals, books, conference papers, the print media and the electronic media, particularly the internet. Twenty-six (26) out of 105 articles contained in 13 sources were found to be sufficiently relevant to the issues of interest. The information collected were supplemented with information from peers, in which six out of 10 members of academic staff in the Department of Curriculum Studies, University of Uyo, Nigeria helped in assessing the information collected. Thus, information were collected on factors, which were thought to be responsible for the seemingly low research capacities of tertiary educational institutions in the Third World countries and measures for 
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5 directing academic researches towards the sustainable development of the Third World countries.  FindingsFindingsFindingsFindings Factors mentioned as being responsible for low research capacities of tertiary educational institutions in the Third World countries collected from literature and subjected to peer assessment, were arranged in descending order of magnitude as found in Table 1.  Table 1:Table 1:Table 1:Table 1:    Suggested Suggested Suggested Suggested Factors ResponsiblFactors ResponsiblFactors ResponsiblFactors Responsible for Low Research Capacities of Tertiary e for Low Research Capacities of Tertiary e for Low Research Capacities of Tertiary e for Low Research Capacities of Tertiary Educational Institutions in the Third World CountriesEducational Institutions in the Third World CountriesEducational Institutions in the Third World CountriesEducational Institutions in the Third World Countries and Sources and Sources and Sources and Sources    S/N Factor Frequency  Count Percentage (%) Count Sources 1 Poor research methods 7 26.9 Nenty, 2000; Visu, 2000; Nieuwoudt, 2006. Etim, 2007; Scherer, 2007.Colley in Ebhuomhan, 2008. Khasawneh et al, n.d. Nyamnjoh, n.d.). 2 No collaboration between fellow tertiary institutions, with research institutes and with overseas institutions 6 23.1 Tamukong, 2000; Nnoli, 2001; Etim, 2007; Khasawneh et al, n.d. Nyamnjoh, n.d. 3 Poor dissemination of research results 4 15.4 Nenty, 2000; Nnoli, 2001; Etim, 2007; Khasawneh et al, n.d. 4 No harmonized database 3 11.5 Oguntoye, 1985. Nenty, 2000. Sulaiman, 2001. 5 :Low quality of education 2 7.7 Tamukong, 2000.  Nnoli, 2001. 6 Lack of human and material resources 2 7.7 Nenty, 2000; Sulaiman, 2001. 7 Research efforts not in line with community needs 2 7.7 Nnoli, 2001. Khasawneh et al, n.d. 8 Total counts 26 100%   
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6  The factors identified and presented in Table I are as follows: poor research methods; lack of collaboration between fellow tertiary educational institutions; no collaboration with research institutes and no collaboration with institutions overseas, which have strong industry grade research bases; poor dissemination of research results and lack of harmonized database.  Other factors mentioned included low quality of education; lack of human and material resources including poor and inadequate funding arrangements, and focusing research efforts away from the life and economic activities of the people.  These factors are shown in Table 1 where the frequencies of mention and percentage counts of the frequencies are also shown.     Table 2a:Table 2a:Table 2a:Table 2a:    Suggested Collaborative Measures for Suggested Collaborative Measures for Suggested Collaborative Measures for Suggested Collaborative Measures for Gearing Academic Researches in Gearing Academic Researches in Gearing Academic Researches in Gearing Academic Researches in the the the the Third World Countries Towards Sustainable Development Third World Countries Towards Sustainable Development Third World Countries Towards Sustainable Development Third World Countries Towards Sustainable Development and Sourcesand Sourcesand Sourcesand Sources     S/N Suggestions Sources 1 Exchange of trained/skilled work force Chasawneh et al, n.d. 2 Collaboration with world-class academic institutions in the industrial nations Chasawneh et al, n.d. 3 Forming industry-academic collaboration through the development of in-house research development (R and D) initiatives. Scherer, 2007 4 Funding of industry-grade research in academic institutions. Chasawneh et al, n.d. 5 Building a network of technology institutes in the Third World countries so that products from the universities could be educated on how to implement advanced energy-saving technologies in their home countries; staffing these institutes in exchange with scientists and engineers from the industrial nations. 
Scherer, 2006 

 Tertiary educational institutions in the Third World countries are expected to initiate individual and joint actions as shown in Table 2b.                     
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7 Table 2b:Table 2b:Table 2b:Table 2b:    SuggestedSuggestedSuggestedSuggested Initiatives Initiatives Initiatives Initiatives from Tertiary Educational Instituti from Tertiary Educational Instituti from Tertiary Educational Instituti from Tertiary Educational Institutionsonsonsons and Sources and Sources and Sources and Sources         S/N Suggestions Sources 1 Reviewing their curricula to re-tool their products and give them some level of competencies.  This is anticipated to improve outcomes both in terms of the quality of graduates produced and in terms of improved research capacities to sustain any emergent industry.  They are expected to conduct periodic market surveys locally, regionally and globally and to incorporate the findings into re-designing the curriculum to enable them keep abreast of the rapidly-changing market needs. 

Chasawneh et al, n.d. 

2 Tertiary education institutions in the Third World are expected to promote industry-related (entrepreneurial) education through their admission policies and practices Chasawneh et al, n.d. 
3 Universities are expected to encourage their students to develop soft skills, technical skills, writing and presentation skills. Chasawneh et al, n.d.; Etuk and Etudor-Eyo, 2007 4 Universities should introduce courses on technological innovation management through exchange of faculty and students with universities in developed countries and should judiciously admit students into those courses 

Chasawneh et al, n.d.; Ette, 2007; Etim, 2007 
  As shown in Tables 2a and 2b, measures suggested fall into two main groups, namely, collaboration and taking initiatives by individual tertiary institutions. DiscussionDiscussionDiscussionDiscussion  As seen in Table 1, the factors that receive the largest mention as being the impediments to academic research in the Third World countries, in the descending order of magnitude are: poor research methods (26.9%%), lack of collaboration among researchers (23.1%) and poor dissemination of research results (15.4%).  Lack of harmonized database took the fourth position by gaining 11.5 % of the ratings.  Others were low quality of education, lack of human and material resources and research efforts not being in line with community needs, which carried the same rating of 7.7%.  Other factors mentioned, but with 



Grace Koko Etuk, Eno Etudor-Eyo  &  Ime E. Emah    

RHEA, vol. 2. no. 1, 1-12 

8 very low frequencies included lack of investment policy on education, allienatimation of educational content and research efforts from the economic activities of the people and from industries and lack of core industries in the Third World countries to establish links with tertiary educational institutions.  A close examination of the factors which take the first three positions indicate that the impediments are in the area of capacity building for research, productivity of research efforts and utility of research results.  The findings of this research agree with the opinions expressed by Chasawneh et al (n.d.) that solutions for gearing academic researches in the Third World countries towards sustainable development should be in the areas of capacity building, productivity and utility of research results.  The major problem emanating from the use of poor research methods is that research findings are not shaped in ways which are readily apparent to policy makers (Nyamnjoh, n.d.).  The use of poor research methods may be consequent on the quality of education, which is often times bookish in the Third World Countries (Tamukong, 2000 & Nnoli, 2001).  Certain knowledge and skills which are better learnt practically are most often learnt in theories.  The educational system is so starved of funds that schools lack the necessary equipment and learning facilities.  At the secondary school level where students are supposed to acquire the rudiments of analytic and scientific skills, the educational authorities release funds for practicals for examination purposes only.  At the tertiary level of education, where research skills should be sharpened, the story is not much different, except that students may be in a better position to buy their own materials for research.  Governments in most Third World countries have turned deaf ears to the mandate by the United Nations Educational, Cultural and Scientific Organization (UNESCO) (2000) that 26% of the annual budgets of national governments should be earmarked for education.  In Nigeria, where this research was based, annual budgetary allocations for education have consistently been below 10% of the national budget (Etuk, 2006).  Educational funding has been a major bone of contention between the federal government of Nigeria and the Academic Staff Union of Universities (ASUU).  This has led to the incessant strikes occasioned in the university system in Nigeria.  Inadequate funding and poor funding arrangements were substantiated by Nenty (2000) and by Sulaiman (2001).  The use of poor research method may also be consequent on the mentality of the academic researchers in the Third World countries, who do not initiate their own research efforts based on the problems in their communities.  Rather than initiate their researches based on their environmental problems, they repeat what had been established by researchers in developed countries.  Hence, fruit trees, crops and domestic animals are attacked by all forms of diseases with no succor from indigenous research efforts.  Belief in the supernatural 
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9 as the cause of sicknesses and misfortunes is still rife even among the educated members of the public.  Poor research methods may also not be unconnected with the ‘publish and perish’ syndrome in the academia.  Many academics rush to the press without taking an in-depth look at the procedures used and without minding how useful their products would be to the society.  Failure to collaborate is part and parcel of poor research methods.  People in the Third World countries are naturally more organic and interdependent.  One would have thought that this kind of relationship would be carried into academic research.  Failure to collaborate may arise from ignorance of the fact that collaborative researches are far more rewarding than not.  It is our belief that non-collaboration may be a thing of the past in the not-very-distant future in the academic researches emanating from the Third World countries.  Failure to involve community members is an off-shoot of poor research methods.  As earlier mentioned, research efforts should be directed at solving societal problems, starting from the immediate community.  The problem of people in the immediate community is known through interaction with them.  Hitherto, there was little or not interaction between the academic community and the public which it was meant to serve.  The set up was such that every tertiary educational institution had a residential quarters for its staff.  Life then in universities was popularly referred to as ‘living in the ivory towers’.  The situation is now different, at least in Nigeria where this research is based.  Government no longer builds academic staff quarters.  Rather, staff in tertiary educational institutions are paid rent allowances, with which they rent their own accommodation or build their own houses.  The present residential policy has diffused the erstwhile ivory tower and members of the academic community in Nigeria now mingle freely with the general public.  This helps them to see the societal problem first hand.  This should certainly augur well for academic researches in the Third World countries. RecommendationsRecommendationsRecommendationsRecommendations  Educational stakeholders in the Third World countries should work towards removing the barriers posed by poor research method and by failure to collaborate.  They should also improve upon dissemination of research results.  In particular: 1. Individual universities in the Third World countries should review their curricula so as to improve upon the quality of graduates produced.  The curricula in universities in the Third World countries should embrace modern information and communications technological (ICT) knowledge and skills such as the use of the computer, and how to source for information from the internet.  Students’ ICT knowledge and skills 
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10 should be sharpened through formal training and through course assignments which demand the use of such knowledge and skills. 2. University lecturers should equally be exposed to ICT knowledge and skills through formal training, through workshops and through national and international conferences. 3. Both university staff and students should be exposed to e-learning media, which is an advancement in the technology of learning that facilitates exchange of ideas and researches among academics, through workshops and formal training. 4. Each university should have a research and development (R and D) department charged with the responsibility of training their staff in the use of good research methods and in writing good research proposals. 5. The R and D departments should liaise with international and national bodies to attract research grants to staff in their institutions.  They should establish contact with fellow research institutes and industries both within and abroad for the exchange of information and human resources for training in research. 6. The academic staff in tertiary educational institutions should keep abreast of modern information and communications technology facilities and utilize them for research for sustainable development. ConclusionConclusionConclusionConclusion     The factors which are said to be responsible for low level research outcomes from tertiary educational institutions in the Third World countries have been articulated.  Suggestions for improvement have also been made.  It is our humble belief that if the given suggestions are vigorously pursued by the educational stakeholders in the Third World countries, academic researches emanating from the Third World countries would improve to the extent of ushering in sustainable development.  It is necessary to add that the Third World countries need not be rushed over the issues of research and development.  The immediate concern should be on the political and economic stability of these countries.  When the people’s lives and their environments are stable, sustainable development would be ushered in. 
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 AbstractAbstractAbstractAbstract    The paper observes that Nigeria’s higher educational institutions have fallen short of expectations- their products (graduates) lack the skills required by the labour market and this trend results in mass graduate unemployment, since they would have assisted them to be self-reliant. The study investigated the relevance of higher-level business education human resources development for youth empowerment and national development in Nigeria. The ever-increasing pace of technological changes in the fields of business and economy generally has rendered the teaching of business skills and the training of skilled manpower ever more challenging. The problem posed by this development is the search for graduates and competent business educators with the knowledge and skills needed by employers of labour in business offices, industry and public sector. The task of producing skilled human resources development for youth empowerment, productivity, and efficiency in society lies with skilled trainers and the quality of the training institutions. The implications of the development of a virile higher-level skilled work force for the economy is critically analysed and recommendations are made to relevant publics, especially the universities and its tutors.     Introduction:Introduction:Introduction:Introduction:    The rapid development of any nation depends largely on the caliber of its youths, since every sector of a nation’s economy is managed by competent personnel who are mostly young people. The introduction of microelectronics, telecommunication equipment, internet and computers into modern offices calls for training and development of competent youths who are equipped with the various skills needed by the market. One of the goals of Nigerian tertiary education is the acquisition of both physical and intellectual skills which will enable individuals to be self- reliant and useful members of the society (FRN, 2004, p. 36). It is the statutory duty of the Nigerian higher education to groom the required human capital through relevant manpower training, abilities, attitudes, skills and knowledge (Babalola, 2007). An outstanding human capital assumption is that after finishing formal tertiary 



E. B Usoro 

RHEA, vol. 2. no. 1, 13-23 

14 education, graduates should be able to make a successful transition from these institutions of higher learning to become productive workers, self-reliant entrepreneurs, responsible parents, good citizens, selfless leaders, and live healthy lives. It is assumed, also that after graduation, young people can then develop additional skills through training and experience that could further enhance their opportunities, capabilities and second chances in life.  The 2003-2005 rolling plan of Nigeria indicated that the labour force would grow from 48.4 million to 40.2 million in 2005. The absorption capacity for the economy was expected to rise from 42.25 million in 2003 to 44.28 million in 2005 implying that 2.03 million employment opportunities were expected to be generated from the implementation of the plan, thereby, reducing unemployment rate from 12.70% in 2003 to 11.79% in 2005. Yet the situation for Nigeria’s youth in the labour market today seems disappointing with many of these young people failing to gain employment or ending up working in poor conditions in the informal economy. Youth unemployment rate in Nigeria appears to be the highest in Africa with indicators at primary school leaves 14.70%; secondary school leavers 53.60% and tertiary graduates 12.40% (FME, 2006).  Table 1- Youth Unemployment Rates for Selected African Countries Country (groupCountry (groupCountry (groupCountry (group----year)year)year)year)    Unemployment rate (%)Unemployment rate (%)Unemployment rate (%)Unemployment rate (%)    Lesotho (total- 1997) 47.40 Lesotho (male –1997) 37.90 Lesotho  (female –1997) 58.50 Malawi  (total-1987) 0.80 Malawi (male – 1987) 1.60 Malawi (female –1987) 0.30 Namibia (total – 2002) 10.90 South Africa  (total- 2000) 55.80 South Africa (male- 2000) 57.90 South Africa (female – 2000) 53.30 Swaziland (total- 1997) 55.20 Swaziland (male – 1997) 41.70 Swaziland  (female- 1997) 48.30 Zimbabwe (total – 1999) 14.00 Zimbabwe (male- 1999) 17.00 Zimbabwe (female – 1999) 10.90 Nigeria (all ages- 2003( 2.30 
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Nigeria (pry School Leavers-2003) 14.70 Nigeria (sec. School Leavers 2003) 53.60 Nigeria (tertiary graduates 2003) 12.40 Sources:Sources:Sources:Sources:    ILO (Al-Samarriai, S. And Brighton, P. B. 2003); Nigeria data from CBN Annual Report and Statement of Accounts for the year ended 31st December, 2003; and FME (2006) retrieved from http:/www.fme.gov.ng  There are 96 universities in Nigeria as at October, 2008, and over 41 polytechnics and 62 colleges of education. Despite the effort of the government to create about two million jobs per annum, most tertiary graduates stay far above the age of 34 years before entering their first job. Bello (2003) in (Babalola (2007) reveals that unemployment incidence in Nigeria affects energetic youths within the ages of 20, 24  and 25 years more than any other age groups in Nigeria. This implies that many youths with dynamic resources wonder around without being gainfully engaged. With this huge human capital waste, the question which this study will attempt to answer is.  Why do large numbers of University graduates go jobless for months or even years, while labour complain of lack of skilled workers; and how can the Universities assist in training skilled business graduates for the Nigerian economy? According to FME (2006) and other employers of labour are: 
• That there is a mismatch between teaching in the institutions of learning and the needs of the labour market. 
• It also shows that majority of students learn through lectures and academic textbooks and are academically sound but they have limited opportunities of acquiring practical experience by using machinery, equipment and practical techniques associated with the professions, 
• There is lack of qualified teachers to teach vocational, innovative, entrepreneurship and job skills. 
• Finally, there is lack of consultation with private sector which has led to teaching of outdated curriculum, outdated resources and outdated teaching methods. The findings from Federal Ministry of Education confirms the earlier assertion by World Bank (2002) that the growing unemployment among recent graduates, especially at the tertiary level, stems in part, from the mismatch between educational output and requirements of the labour market. There is a high level demand for skills workers in oil, industrial and services sectors, yet the supply is far below expectation. Skill mismatch is a major concern in Nigeria where tertiary education graduates acquire skills that are not demanded by the labour market. While there is the societal bias for popular 
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16 courses like Economic Law, Medicine, there seems to be a skill mismatch problem with respect to area of petroleum, gas, agriculture, manufacturing, tourism, solid minerals, and ICT. This problem seems to stem from the structure of the advertised vacancies or lack of official labour market information that could serve as a signal in making schooling and career decisions. Dabalen and Oni (2000) in probing the levels of graduate preparedness for   productive employment in Nigeria answered the following questions:  are university graduates in Nigeria adequately educated? How do employers assess the qualifications of current degree-holders? How well do graduates perform when they are able to obtain employment? Based on the analysis of available statistics and interviews with managers from 55 public enterprises, the study shows that prospects for employment among graduates worsened over time as the share of graduates going into the public sector fell drastically. It further reveals that university graduates are poorly trained and unproductive on the job; graduate skills have steadily deteriorated over the decade (1990-2000); shortcomings are severe on oral and written communication, and in applied technical skills; and in many cases, employers compensate for insufficient academic preparation by organizing remedial courses for new employees. This increases the firm’s operating costs, and reduces their profitability and competitiveness. Another important factor for unemployment in Nigeria is the wrong impression of students about the place of technical and vocational education. There is an enduring societal bias against technical and vocational education. Consequently, a large number of job seekers lack practical skills that could enhance self-employment. That is why, rather than providing jobs for others, the graduate unemployed persons keep depending on the government and the non vibrant private sector for job offers (Usoro, 2000). Concept of Business EducationConcept of Business EducationConcept of Business EducationConcept of Business Education      Many educators and authors have different views about business education. Anao (1986) conceived business education to include the sum total of knowledge, skills and aptitudes that are required for successfully promoting and administering a business enterprise. He gave the goal of business education as the production of manpower who possess the requisite knowledge, skills and aptitude for harnessing other resources and bringing them into a cooperative relationship that yields the goods and services demanded by society for the satisfaction of their wants and needs. Popham, Schragand and Blochus (1975) in Nwaokolo (1999) on their part conceptiualize  business education as that education that prepares students for entry into and advancement  in jobs within business and prepares them to handle their own business affairs and function intelligently as consumers and citizens in a business economy. They opined that in education for business, business education is vocational for business majors; while in education about business it is general 
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education for all students. Business education can be defined as a composite of skills, which aim at training people who will have the competencies of being employed or be self-reliant in marketing, management, accounting, office and secretarial skills. It is career oriented that aims at preparing people for gainful employment.  Business education at the tertiary level is much more specialized, for instance, while business graduates from a College of Education or faculty of education in a University are prepared as educators and/or trainers, business graduates from polytechnics and business/social science faculties of universities are groomed for positions in the public and private sectors. Some graduates from both sectors may go into research and self employment.  The objectives of business education generally are borne out of the needs of industry, commerce and society. These objectives are highlighted in the National Policy on Education (FRN, 2004) the inculcation of the right types of values and attitudes for the survival of the individual and the Nigerian Society; and the acquisition of appropriate skills, abilities, both mental and physical, as requirements for the individual to live in and contribute to the development of his society.  As a result of inadequate number of qualified teachers, not much of the above goals have been achieved. The teaching cadre according to Aleyideino (2000) is still riddled with a vast army of professionally unqualified staff, and severe shortages especially in some crucial subject areas have continued to plague our educational system. Business education is one of such subject areas. Very few federal and state universities offer business education in Nigeria in its full programmes. Also, the quality of equipment and facility in the universities have both deteriorated and the existing ones and grossly inadequate for the large number of students admitted per programme. This trend accounts for the shortage of manpower in business education as Aina (1986) at the onset found that only five thousand (5000) vocational teachers (including business educators) were available out of the one hundred and five thousand (105,000) needed for the effective implementation of the vocational aspect of the new policy on education which provided for the vocationalization of all secondary schools. Office Technologies and Youth EmpowermentOffice Technologies and Youth EmpowermentOffice Technologies and Youth EmpowermentOffice Technologies and Youth Empowerment     Office technologies are those machines and equipments used in carrying out office functions. These include computers, communication gadgets and word processors. Technological advancement in business education refers to the improvements in office machines and in the methods of their use and application in business, commerce and industry in order to increase productivity and facilitate effective management. Detailed, accurate and more up-to-date information is made available at a faster pace than ever be 
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18 fore by compute.  Software packages which make certain functions possible are now available. Examples include expert system (that tries to imitate the way human beings think, using rules of influence captured in a knowledge base) speech recognition software such as via voice which enables textbooks to be easily converted to electronic form by using the human voice and also allows computers to read out books or texts already stored in electronic form to an audience of one or more persons using  PC sound card and speakers; the internet which allows one access to current information on different subject matters e.g internet e-mail used for sending and receiving electronic messages.  There are many telecommunication gadgets which are in use in offices today and which business educators and the students must be familiar with. Agomuo (2005) opined that the ability to use modern communication and information technologies are some of the competencies needed in today’s business environment. All the business skills and competencies required for use in business offices, clerical occupation’s and economic affairs especially in the areas of accounting, business management, data processing, office education, marketing and communications are now being performed through the use of computer. This emphasizes the role of the computer in performing business functions. The use of office technologies, therefore, is a challenge to accounting officers and secretaries who need to update their knowledge and skills if they are to remain in business world. It is even a greater challenge to the trainers who are charged with the responsibility of training for business and about business.  The demands of the modern office today are highly technological. In other words, the acquisition of office technology skills and their use in offices and personal lives would definitely lead to self reliance and eventual development of the economy. Youths would be skilled in word processing, data processing, telecommunication, reprographic, micrographic, computer and communication competencies. These are core areas of office technology that would make the youthful graduate to be gainfully employed or self- employed thus becoming another employer of labour. Tertiary Education Human Resources Development (HRD) and Youth Empowerment.Tertiary Education Human Resources Development (HRD) and Youth Empowerment.Tertiary Education Human Resources Development (HRD) and Youth Empowerment.Tertiary Education Human Resources Development (HRD) and Youth Empowerment.        The resources employed in the management process are both materials and human.  Ohakwe (1988) In Usoro (2000) saw human resources as the people with different specializations, roles and capabilities who are an integral part of the organization. Human resources constitute all people resident in the nation or organization who are not incapacitated beyond the possibility of contributing to the social and economic well being of that nation or organization. They may be direct employees, clients or customers, temporary employees or consultant, part-time persons or any person, with different types of other relationships to the organization.  Physical/mental resources include: computer, audio 
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video recording, infrastructural facilities stationeries, vehicles, television, sports equipment, models etc. However, resources in education can also include a piece of evidence, any piece of information, and idea and any contribution of these items which can help the young earner to develop his ability to learn, think, feel, discriminate and create, thereby being empowered. In organizational settings, human resources constitute the ultimate basis of a nation’s wealth. This implies that youths are active catalysts who constitute wealth creators, materials resources exploiters, builders of social, economic and political organizations and agents that stimulate national development; while capital and material resources are passive productive factors.  Efforts in developing human resources for higher-level manpower by institutions of learning come in levels. Colleges of Education award certificates for middle level training- Nigeria Certificate in Education (NCE). Some of these colleges award degrees in affiliation with Federal Universities. Polytechnics and colleges of technology award OND- Ordinary National Diploma and HND – Higher National Diploma; while Nigerian Universities award B.Sc., M.Sc, and Ph.D in business education and business management programmmes. The acquisition of these qualifications is expected to equip a graduate in skills that should make him employable or self-employed thereby becoming an employer of labour to better the economy of the nation.  Human resources employment can be described as the process of supporting the attainment of societal objectives by continually acquiring developing and effectively utilizing available human resources in society. Livy (1993) views personnel empowerment as that function of all enterprises which provides for effective utilization of human resources to achieve both the objectives of the enterprises and the satisfaction and development of the employees. Livy sees human resources empowerment as “the practice of managing people at work. Since business education programmes require the services of well-qualified personnel, technical experts of varying grades to operate the different equipment materials and facilities available, it is necessary that their preparation for the world of work should be carefully planned and executed by higher educational institutions to achieve the desire goals of youth empowerment. Strategies Available for Human Resources Development and Youth EmpowermentStrategies Available for Human Resources Development and Youth EmpowermentStrategies Available for Human Resources Development and Youth EmpowermentStrategies Available for Human Resources Development and Youth Empowerment     As technology changes and advances rapidly, it necessitates corresponding rapid changes in human resources needed. The prevailing business condition at any time determines the number and type of workers needed. In recognition of these above facts, there is need for training and retraining of business youths to meet the challenges of newer technologies to man Nigeria’s vehicle of industrialization. 
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20  The teacher single handedly cannot carry out the transformation process of achieving quality output (graduates) delivery without enabling environment the need for Universities to be well-equipped with modern up-to date machines, gadgets and related information technology initiatives. These equipment should be on a one-on-one basis to afford learners opportunity for prolonged and sufficient practice-training sessions.  There is need for practical skills that would reduce unemployment among youths and raise the tone of social and economic structure in Higher Education. Human resources managers should strive to assure that youth empowerment employment programmes have a high stability. The effective and intensive development of human resources among youths will solve the menacing unemployment problems. Intensive skills development is needed.  There is need for early introduction of technological knowledge in the secondary and tertiary institutions, providing and maintaining technology too in these institutions. Developing educational programmes to emphasize critical thinking and knowledge discovery and link them to technical/vocational development and youths empowerment.  Mentorization is another strategy available for human resources development. Mentoring is a practice in which a more experienced youth takes on a less experienced one for the purpose of guiding, supporting, advising and assisting him/her towards professional development or efficiency. “It is based on the fact that the more experienced youth is supposed to be more professionally matured and therefore more capable of helping the less experienced one” (Mkpa, 1999). The strategy prepares the business youth for the challenges of the new millennium. The less experienced youth who is attached to the mentor consults the later on all matters and is properly guided in his/her professional activities. The innovation of mentoring is a very useful human resources development strategy because the youth learns from his/her mentor all that he/she could have gone elsewhere to learn.  Another strategy is the need to set up a department of training and development in every youths institution. This department will be responsible for identifying training needs of staff, designing and implementing training and development programmes which will raise the performance level of youths in general and of business youth in particular.  There is need for consultancy units to organize short-term courses to improve the skills and competencies of business youths in the area of computer studies, use of modern audio-visual equipment and general maintenance of the computer and other office equipment.  Finally, there is need to mount regular workshops, symposia, conferences, short courses and seminars, and attendance at these seminars, conferences, workshops, etc., be made compulsory for business youths, in order to update their knowledge and keep abreast 
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with new devices, technological changes and innovations coming up in their area of specialization. ImplicationsImplicationsImplicationsImplications    The implications of this study is that institutions of learning and youth trainers should watch changes and demands of the labour market so that they could rethink, repackage, reposition and re-engineer their missions, messages and methods in line with the changing requirements of the labour market and those of the local communities continue.  Nigerian institutions need to prepare a youth for life sustenance in all positive forms. Business educators should re-think their approaches and strategies of training, and possibly consider adopting the competency based mode of educational delivery. Here, training is centered on specific skills and learners are assisted to develop them. Also, the need arises for the equipment and facilities position of the training institution to be revisited. Effective business training requires, inter alia, that machines and equipment be suitable to learners on a one on one basis to ensure sufficient practice and development of facility and speed. The situation where the student- equipment ratio is 10:1 is unacceptable and will not lead to effective acquisition of needed skills. Conclusion and RecommendationsConclusion and RecommendationsConclusion and RecommendationsConclusion and Recommendations     The role of grooming middle-level, intermediate and higher-level business graduate by the Nigerian tertiary educational institutions is gradually becoming very challenging. Since there are fewer job openings than graduates, the major challenge facing the institutions is to equip the graduates with appropriate skills and competencies for self-employment, self-reliance and where possible, employment in the formal sector. It is the possession of these skills needed by the labour market that will enable them contribute maximally to national development of the Nigerian nation.   In line with the conclusion above, it is recommended that:- 
• A department of training and development should be set up in every higher educational institution. This department will be responsible for identifying training needs of youths, designing and implementing training and development programmes which should ensure high performance level of youths on graduation. 
• Consultancy units in conjunction with computer departments as well as the centre for educational services in our institutions of higher learning should be charged with the responsibility of organizing short term courses to improve the skills and competency level of business youths in areas of computer studies and information communication technology (ICT). 
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• Skills acquisition programmes should be organized for new youths in the field of business to train and empower them. This will enable them develop a positive attitude towards work and labour. 
• Modern office machines comparable to those used in modern business offices should be provided for business education departments in higher institutions. This will ensure that business youths are adequately equipped for the challenges of office automation. The student- equipment ratio must be  1:1. 
• Business educators should be encouraged to register their membership in professional associations such as Association of Business Educators of Nigeria (ABEN), Nigerian Technical and Vocational Instruction Department (NTVID), and the Nigerian Association for Educational Administration and Planning (NADAP). Professional Associations will provide them with the medium for interaction with professional colleagues as well as exchange of ideas and the Cultivation of professional ethics. Nigeria youths need to be given adequate awareness on soft loans for entrepreneurship development activities. This is to encourage self- reliance and self-employment on graduation from the formal institutions of learning.  
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     Perceptions of Perceptions of Perceptions of Perceptions of PrePrePrePre----Service Teachers towards Teaching: A Case Service Teachers towards Teaching: A Case Service Teachers towards Teaching: A Case Service Teachers towards Teaching: A Case study on study on study on study on the Eritrea the Eritrea the Eritrea the Eritrea Institute of TechnologyInstitute of TechnologyInstitute of TechnologyInstitute of Technology1111            Ravinder Rena*Ravinder Rena*Ravinder Rena*Ravinder Rena*    Namibia’s University of Science and Technology Windhoek , NAMIBIA Ali SulemanAli SulemanAli SulemanAli Suleman    College of Education  Eritrean Institute of Technology, Eritrea  AbstractAbstractAbstractAbstract    In Eritrea, education has been considered as the corner stone of economic and social development. Since investment in education has a direct and positive effect on productivity as well as development, therefore investment in education is imperative. The Government of Eritrea (GoE) has been working hard to provide free education from pre-primary to the higher education level. As part of the recent educational reforms, the Ministry of Education (MoE) has been emphasizing on student-centered and interactive approach. This paper explores the teacher education in Eritrea Institute of Technology (EIT) with a special focus on pre-service teachers’ recruitment and their perceptions towards teaching. The study examines and assesses the background of pre-service teachers who are part of the teacher education programme at the College of Education. This data is also compares with that of College of Science and College of Engineering in terms of their academic performance. The study further probes different views of the pre-service teachers on teaching that in turn influences the learning outcomes of the children at schools.    KeywordsKeywordsKeywordsKeywords: Pre-service Teachers, Recruitment and Perception, Eritrea, academic performance, Quality of Education JEL: A22; A23; I22; I22  1. INTRODUCTION1. INTRODUCTION1. INTRODUCTION1. INTRODUCTION    Eritrea lies between 12 and 18 degrees north, and 36 and 44 degrees east longitude. The country occupies 121,144 sq km of land area and is approximately the same size as England. Eritrea has an important position northeast of the Horn of Africa. The country possesses 1000 km coastline. Eritrea is bounded in the west by Sudan, on the south by 
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25 Ethiopia and Djibouti, Saudi Arabia and Yemen in the east across the Red Sea. The newly independent young nation, with a population of 4.5 million is geographically placed, in the most important but strategically sensitive position of the region. Eritrea won a long war of liberation against Ethiopia and finally got its independence in May 1993 (Encyclopedia Wikipedia, 2006; Rena, 2006). Eritrea has a diverse population reflecting many languages, cultures, and religion.  At the tertiary level, there was one higher education institute i.e. University of Asmara1111, which used to produce substantial number of manpower to the nation. The newly established Eritrea Institute of Technology (EIT) at Mai-Nefhi possesses four colleges and five other colleges are located in different parts of the country. The total number of students at all levels was about 186,000 in 1991 and reached about 700,000 in 2006 (MoE, 2006b). Eritrea places strong emphasis on education. The Macro Policy of Eritrea states, among other things, that in the long term, Eritrea will be producing “knowledge intensive” goods and services able to penetrate the world market (GoE, 1994). The emphasis on education is also reflected on the government’s policy on poverty eradication (Rena, 2006). However, Eritrea's literacy level remains low. As much as 40% of Eritreans lack basic literacy. About 50% of Eritrean children drop out of school at the elementary level, and just 13% of high school students graduate (MoE, 2004). Most of the dropouts belong to the poorest segments of society, particularly those from rural Eritrea (Rena, 2007b). As in all other countries, education in Eritrea has been considered as a corner stone of economic and social development. It is strongly believed that investment in education has a direct and positive effect on productivity as well as development of social and cultural activities. Recognizing the importance of education in achieving overall developmental goals, the Government of Eritrea (GoE) has exerted efforts in developing education as one of the strategies for human resource development. Education is a fundamental right of every citizen in this country, regardless of their sex, ethnicity, religion, and learning ability. At present, education is free starting from pre-primary to the higher education level. The provision of education in Eritrea is under the responsibility of Ministry of Education (MoE). Eritrea has, ever since gaining independence, been committed to increasing access and improving quality of education. Notably, elementary school education in all the nine Eritrean languages has been developed and implemented. The spread of elementary school and middle school education and to some extent high school level education has increased. However, in 2002 the whole education system was labeled as “wastage” (GoE, 2002, p:2 ). The shortcomings of the education system were identified as follows: 
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26 1. Access at elementary, middle and high school levels was low in the academic year 1999/2000 i.e. enrolment was 38% at elementary, 11% at middle school and 9% at high school level,  2. The opportunity for higher education was also low. Only a very small proportion (10-15%) got chances of any type of higher education which was then confined to University of Asmara, 3. The products of the education system were not prepared for employment (GoE, 2002). In line with the reforms, the prevailing school curricula have been revised considerably. In order to implement the curriculum, school teachers are advised to shift from a traditional teacher-centered mode of delivery towards a student-centered and interactive approach (MoE, 2006b). Teachers have to be prepared for such shift of roles. This is because teachers can play a pivotal role in implementing such reforms and can make a difference on students’ achievements (Fullan, 2001). In order to provide a quality education to every student, an adequate supply of competent individuals who are willing to serve as teachers are required. Darling-Hammond (2000) also provides useful teacher-qualification information and she indicates that there is a link between teacher qualifications and student performance. Her findings underscore the importance of improving teacher pre-service programmes because improvements in teacher preparation are expected to lead to improvements in student performance. These new demands on increasing access and improving quality of education in Eritrea put increasing demands on the MoE in assuring that all students are taught by qualified and competent teachers.   Therefore, the MoE recognizes that the success of any reform in the education sector depends largely on the quality of teachers which, in turn, depends to a great extent on the quality of teacher education she/he has undergone. The quality of teacher education is in turn influenced by a number of factors, such as the quality of candidates entering into the teaching profession, the standards that are set for entry into the profession, the relevance of teacher education curricula, inputs into the professional preparation of teacher education, teaching practice, the quality of in-service training, and the working environment of the teachers (Lewis, et al., 1999; Rena and Eyob, 2009). Hence, the quality of education being provided became policy priority; as a result the GoE initiated a structural reform in order to improve access and quality of education in the country. In response to the implementation of this reform, at higher education, access was dramatically increased by opening several higher education institutions2222 including Eritrea Institute of Technology (EIT).   
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27 2. PROFILE OF THE INSTITUTE AND BACKGROUND OF THE STUDY2. PROFILE OF THE INSTITUTE AND BACKGROUND OF THE STUDY2. PROFILE OF THE INSTITUTE AND BACKGROUND OF THE STUDY2. PROFILE OF THE INSTITUTE AND BACKGROUND OF THE STUDY    EIT was established in February 2004 to catalyze the vision and mission of the country which is centered on the National Education Policy as part of ongoing National Reconstruction Process. Youths of Eritrea played a vital role for its Freedom and have been actively participating in the nation-building process. EIT was entrusted to rehabilitate the youths of war-returned veterans, along with the regular secondary school graduates, towards the corridor of academic excellence. The massive EIT campus was found with dozens of classrooms, computer laboratories, and also equipped with boarding and lodging facilities to educate more than 7,000 students at a time. The number of faculty working in EIT is about 350. The four colleges of EIT have been offering several programmes within 24 departments.  The College of Education at EIT is responsible for educating teachers for middle schools and high schools, at diploma and degree levels respectively. At present, there is a two year diploma programme that prepares pre-service teachers to teach in the middle schools. Therefore, the pre-service programme needs to be carefully designed to produce committed and dedicated teachers to meet the growing demands of different schools in the country.  The purpose of this paper is to provide preliminary information about the pre-service teachers who have already begun their teacher preparation programme at the College of Education. The study examines pre-service teacher recruitment at the College of Education and their perceptions towards teaching; this is because for the success of change initiatives in any education system, teachers’ views should not be neglected (Fullan, 2001). The paper has been divided into five sections. Section one and two provides the theoretical framework of the study together with  pre-service teacher perceptions. Section three deals with methods of data collection and section four presents the results and discussion of the research. Section five provides summary and conclusions of the study. 1.1.1.1. Theoretical FrameworkTheoretical FrameworkTheoretical FrameworkTheoretical Framework    Preparing the teaching force is a lengthy process. Pre-service teachers should be equipped with high-quality learning experiences based on sound theoretical principles. Adequate time should be allotted for applying these theoretical principles to practice. Pre-service teacher education programmes play a significant role in the preparation of highly qualified teaching workforce. They prepare teachers in subject matter, professional education, and teaching methods (Swift, 1985).  The importance of well-prepared teachers for student learning is unquestionable. Better prepared teachers are more academically able and are rated as more effective by their directors, supervisors, and colleagues. In contrast, less well prepared teachers have more 
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28 classroom difficulties and are rated less effective by evaluators and colleagues. Therefore, an education system that aims to offer a quality education for all its citizens should be able to rely on teachers who are well prepared, competent and committed ones (Guarino, et al., 2006). Evidences indicate that the strongest predictor of student achievement is quality of teaching. Quality of teaching make a difference in students’ learning gains (Milanowski, 2004).  The finding of Darling-Hammond (2005) also indicates that in order to improve quality of education delivered to students; one should be able to produce quality teachers.  Thus, recruiting academically successful teachers into teaching, then preparing them for the challenges of teaching, and retaining them in the profession are the main goals in helping students to achieve high academic standards. Recruitment Recruitment Recruitment Recruitment     Among the most important features of teacher education are the criteria and procedures by which candidates are selected or recruited for entry into the teaching profession. Entry requirement is an important component that contributes to the effectiveness of teacher preparation programmes. Unlike some other professions, teaching often suffers from a shortage of qualified candidates and it often does not enjoy the privilege of being able to attract quality candidates in competition with the other professions. Hence, many countries are suffering from a shortage of teachers3333, or at least quality teachers. This is because teachers are leaving their profession in favor of more advantageous working conditions and career prospects. In some countries (for example, the United States, the United Kingdom, Australia, France and Germany) where sufficient number of teachers are prepared, many newly prepared teachers either choose not to teach at all or leave teaching within a few years. However, in other countries (for example, Japan, the Czech Republic, Portugal and Hong Kong) teaching is an attractive career (Cooper, J. M. and Alvarado, A., 2006). In Eritrea, as in several countries, there is a shortage of qualified teachers at all levels, i.e. elementary, middle and high school levels. Teaching does not attract quality candidates. As a result the MoE is forced to recruit and employ teachers from abroad particularly from India.  Evidences also confirm that individuals with more employment opportunities are less likely to enter teaching (Guarino et al., 2006). Knowing who enters into teaching profession can provide valuable indications about how to potentially attract new candidates into the teaching profession. Several studies consistently indicated the characteristics of individuals who enter the teaching profession. The academic level of candidates who enter into teaching profession is one particular concern. Many candidates who enter into teaching profession have low academic qualifications necessary for entrance and are unlikely to have secure grounding on core subjects. There is also evidence to suggest that teacher candidates who enter into teaching profession had significantly lower scores than the others who entered into 
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29 non-teaching profession (Shugart and Hounshell 1995). Therefore, many teacher education institutions are not working towards the production of quality teachers. The situation in Eritrea is not different from other countries. Many of the candidates who enroll into teacher education programmes are those with low academic scores. Asmara Teacher Education Institute (ATEI), is one of the oldest educational Institute in the country that provides training for Elementary School teachers in Eritrea. It has been observed that the ATEI gets the trainees who scored less than 1.8 Grade Point Average (GPA) in the matriculation.  The University was accepting the candidates, who secured 2.30 and above. This implied that the candidates, who failed to get into the University, are joining the ATEI. Many assume that similar trend has been continued after the establishment of EIT.  The extent to which undergraduates with merit are not inclined to choose the teaching profession is based on several factors. The pre-service teachers consistently cite low salary, poor social status, heavy workload, large class sizes, and limited prospects for professional development major reasons why a career in teaching is unattractive (MoE, 2006b). Several studies suggested that females formed greater proportions of new teachers than males as males have historically a wider choice of jobs than women (Guarino et al., 2006). This is true for many developed and developing countries. However the opposite situation is observed in Eritrea. Many of the candidates who enroll in the teacher education programmes are male (more than 60%) in elementary and other levels, a situation very different from that in most northern countries. This may be because of the cultural stigmas (women should work at home) that are prevalent in Eritrea for centuries. The Government of Eritrea exerted so many social reform programmes during 16 years of its independence, but still the perception of the society towards female education has not been changed. For example, our survey results support that women teachers are found to be less than 20 percent in the total.  PrePrePrePre----service teachers’ perception on teachingservice teachers’ perception on teachingservice teachers’ perception on teachingservice teachers’ perception on teaching    Research suggests that pre-service teacher education often provides the first step in the professional development of teachers. It exposes pre-service teachers to new perspectives as well as prepares them in knowledge and skills (Wilke, 2004). It equips them with knowledge of subject matter, and pedagogical content knowledge, or knowledge of how to teach (Wilke, 2004; Shulman, 1987). The pre-service teachers need to know how to organize and present the content in a way that makes it accessible for the students.  They must be able to make decisions about choosing materials, instructional approaches, and assessment. In addition, teachers must possess general competencies in the areas of classroom management and discipline. In addition to equipping pre-service teachers in 
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30 knowledge and skills (Wilke, 2004), the teacher educators must also take into consideration the perception that the pre-service teachers bring to and develop during their training (Pajares, 1992; Atwater, et al., 1991).    A series of studies have taken into consideration the perception that pre-service teachers bring with them when they enter into a teacher education programme. Upon entering teacher education, most pre-service teachers come with a well developed perceptions about teaching (Joram & Gabriele, 1998) which are related to teachers and students, students learning and methods of teaching, curriculum, and school (Pajares, 1992). These perceptions are derived from their personal experiences as students (Joram & Gabriele, 1998; Clark, 1988). The perceptions that pre-service teachers bring with them have been shown to affect what they learn from teacher education and how they learn from it. Some of these perceptions may be long standing, stable, deeply entrenched and resistant or difficult to change (Joram & Gabriele, 1998; Clark, 1988). Others may change as the pre-service teachers undergo the formal training provided by teacher education programmes (Bramald, et al., 1995). It is important for teacher education institutions to understand the perceptions of pre-service teachers as an essential step in improving their professional preparation (Driver, et al., 1994).   A number of educators have suggested that the perceptions that the pre-service teachers bring with them strongly influence both the way they view the theoretical components of teacher education process (Clark, 1988; Holt-Reynolds, 1992; Anderson, et al., 1995) and their teaching behaviours during practice teaching (Goodman, 1988). What perspectives on teaching as a profession do prospective teachers have upon entering a teacher-education programme? Do these perspectives change as they undergo training, especially as they learn various concepts, principles, and theories from their professional education courses, and experience actual teaching in line with their practicum? If changes do occur with regard to these beliefs, can these changes be attributed to features of their teacher-education programmes? These are questions that teacher educators ask themselves as they face prospective teachers.  The prior perceptions about teaching were found to be stable and more difficult to change (Pajares, 1992). Farrel (1995) concluded that the numbers of years of a teacher’s schooling are generally positively correlated with student’s performance. In another study showed that teacher training had a significant impact on the teachers’ classroom behaviour, this being positively correlated with student achievement. The perceptions that pre-service teachers carry with them, in relation teaching as a profession, may invariably influence their expectations about the preparations entailed by their training, the competencies required of a teacher, and the philosophical, social, and emotional dimensions that are integral to the 
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31 profession. Over the last 15 years, research has consistently identified the inextricable links between the quality of teachers, the quality of teaching, and the achievement of students (Darling-Hammond, 2000).   3333. METHOD OF DATA COLLECTION. METHOD OF DATA COLLECTION. METHOD OF DATA COLLECTION. METHOD OF DATA COLLECTION    This study was based on both the primary and secondary data. The primary data has been collected through a questionnaire especially designed to ascertain the pre-service teachers’ inclinations towards teaching. Participants in this study were drawn from the students enrolled in the Diploma Programme of the College of Education, EIT. The age group of pre-service teachers ranges between 20-23 years. The study concentrates on a group of pre-service teachers (PST), who completed their teaching practice from 26 November 2007 to 7 December 2007. The questionnaires were distributed and collected back during the period 10-15 December 2007. All in all, 174 out of 500 pre-service teachers were randomly selected and the questionnaire has been distributed to all of the three programmes4444. However, of the 174 questionnaires distributed 155 have been collected. The sample covers over 30% of the total. We have also used open ended questions and sought frank perceptions of the pre-service teachers. The Secondary data was collected from different reports of the MoE, Eritrea, books, articles and news papers etc. We reviewed only those articles, books, and monographs that we considered to be rigorous in quality, according to generally accepted standards for quality. In addition, the secondary data was also collected from the Registrar Office, EIT regarding students’ Cumulative Grade Point Average (CGPA) of the three colleges.  The paper provides some concluding remarks and policy implications for pre-service teacher education in the country. It is also hoped that the issues that come up from this study will serve as a platform for stimulating further investigation and awareness in the field of teacher education. Simple percentages are calculated for different variables and analyses have been made accordingly. The survey results are furnished in the form bar charts.      4. RESULTS AND DISCUSSION4. RESULTS AND DISCUSSION4. RESULTS AND DISCUSSION4. RESULTS AND DISCUSSION    In the last few years there has been increasing support for teacher education reform in Eritrea. However, more and more Eritreans are coming to recognize that the failure of children to perform well academically is not simply a personal problem for them and their families; it is a problem of the entire society, one with far-reaching economic, political, cultural, and moral consequences. The recruitment and retention of quality teachers, in other words, is everybody’s business. 
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32 In line with this, there is an increasingly intense ‘national dialogue’ taking place (in the recent past) over how to attract and keep good teachers and improve working conditions for teachers. Yet, education policymakers, zoba, sub-zoba and school administrators, teachers, and the community are all having their say to enrich the educational system in the country.  This part of the article presents the demography of the candidates who enters into the teacher education programme at the College of Education, how they are recruited, and the kinds of experiences, perception and impression on the teaching profession.  Who enters into teaching?Who enters into teaching?Who enters into teaching?Who enters into teaching?        Gender and Ethnicity:  The survey results clearly indicate that there is a glaring disparity in gender. As in many developing countries, a high proportion of the male teachers enter into the teaching profession than their female counterparts. More boys than girls regularly participate in elementary education; the ratio is about 55/45. Female enrolment falls remarkably in the middle and secondary schools for many years.  The enrolment of girls significantly decreased at higher education institutions (Ministry of Education, 2004). Out of 155 respondents only 28 were females, constituting 18% in total. The low female enrolment is likely to be due to the cultural stigmas and economic barriers. Besides, the majority of the participants belong to Tigrigna, the largest ethnic group that constitutes 50% of the total population, dominates with 86%. The other ethnic groups represent with small percentages i.e.  Tigre (9%), Saho and Bilen 2% each, and 1% Afar (see Table – 1). The cause for this disparity of enrolments into higher education goes back to the colonial periods where these ethnic groups were disadvantaged and forgotten by the colonizers for years. Even though the MoE is trying to redress the issue of enrolment at grassroots level, still much has to be done to minimize the gap. Hence, the women participation and recruitment of students from various ethnic groups should be enhanced by using some affirmative action.      Table 1: Demography of the respondents (Figures are Percentages in total). S. No. Ethnic group Male Female Total  1 Afar 1 0 1  2 Bilen 1 1 2  3 Saho 2 0 2  4 Tigre 7 2 9  5 Tigrigna 71 15 86 Source: Primary data, N = 155 
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33 Academic qualifications: Academic qualifications: Academic qualifications: Academic qualifications:     Students were generally admitted into the colleges at the end of the first year. The students are assigned to different colleges based on their choices and available vacancies. In order to examine the nature of students with respect of Cumulative Grade Point Average (CGPA), we have studied the first year results of two cohorts of students from the 2005 and 2006 academic years across the three colleges. The graphical distribution of the first year result of the different colleges is presented the Figures 1 and 2.  Figure 1Figure 1Figure 1Figure 1: : : : First year CGPA of the three colFirst year CGPA of the three colFirst year CGPA of the three colFirst year CGPA of the three colleges in the year 2005leges in the year 2005leges in the year 2005leges in the year 2005    

         Figure 2: Figure 2: Figure 2: Figure 2:  First year CGPA of the three colleges in the year  First year CGPA of the three colleges in the year  First year CGPA of the three colleges in the year  First year CGPA of the three colleges in the year 2006200620062006    

 From Figures 1 and 2, it can be seen that there a difference in CGPA among the colleges. However, to test whether significant difference exists, we conducted analysis of variance (ANOVA). F test shows (see Table – 2 and Table – 3) that there is a significant difference in first year CGPA between the three colleges. Further multiple comparisons (applying Scheffe test) between the colleges reveal that there was significant difference between College of 
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34 Education and the remaining two colleges. The analysis of these comparisons reveals that students from College of Science and College Engineering were better than in terms of their first year CGPA for the academic year 2006. However, for the academic year 2005, the average performance in terms of the first year CGPA of the College of Education was better than the other two colleges.   Table 2: First year CGPA of the three colleges in the year 2005 95% Confidence Interval  (I) College (J) College Mean Diff. (I-J) Std. Error Sig. Lower  Bound Upper Bound Engineering 0.2183(*) 0.03074 0.000 .1429 .2937 Education Science 0.3597(*) 0.05757 0.000 .2186 .5008 Education -0.2183(*) 0.03074 0.000 -.2937 -.1429 Engineering Science 0.1414 0.05952 0.060 -.0045 .2873 Education -0.3597(*) 0.05757 0.000 -.5008 -.2186 
Scheffe 

Science Engineering -0.1414 0.05952 0.060 -.2873 .0045 * The mean difference is significant at the .05 level.  Table 3: First year CGPA of the three colleges in the year 2006 95% Confidence Interval  (I) College (J) College Mean Diff. (I-J) Std. Error Sig. Lower Bound Upper Bound Engineering -0.06882(*) 0.0206 0.0039 -0.11929 -0.01835 Education Science -0.10390(*) 0.0339 0.0096 -0.18719 -0.02060 Education 0.06882(*) 0.0206 0.0039 0.01835 0.11929 Engineering Science -0.03508 0.0325 0.5583 -0.11479 0.04463 Education 0.10390(*) 0.0339 0.0096 0.02060 0.18719 
Scheffe 

Science Engineering 0.03508 0.0325 0.5583 -0.04463 0.11479 * The mean difference is significant at the .05 level.  Thus, based on the two years data it is difficult to conclude the nature of candidates who enter into teaching profession and those who enter into non-teaching profession.      Perceptions on teaching prPerceptions on teaching prPerceptions on teaching prPerceptions on teaching profession:ofession:ofession:ofession:    Reason for taking teaching as a career The data results indicated that majority (71%) accepted the teaching profession primarily because they find teaching intrinsically rewarding in the society. Others indicated that they 
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35 like to work with children (48%); yet some other reveal that they like to interact with the students (77%). This implies that they wanted to be teachers (33%). Others indicate that teaching was not their choice and they accepted it only because they had no other option (52%) and majority (85%) indicated that they have been assigned to the teachers education programme by the institute against their choice. However, significant majority (88%) expressed that teacher salary is not attractive and not in par with the price index (see Table – 4). The PSTs perceived that teaching provides a platform for sharing of knowledge (89%), respect in the society (71%), job security (47%), and personal and life-long learning (52%). On the contrary, they are aware that teaching is a job that involves heavy work load (52%), means working in remote areas under poor working conditions (71%), working with scarce resources, dealing with notorious students and controlling their behaviours (56%), and pressure put by teaching (68%) They also indicated that the financial rewards do not correspond to their contributions and majority stated that the salary is low (83%). Despite the fact, some are determined to remain in the teaching profession with the hope that they would become future administrators in the education sector. The substantial number of PSTs (56%) indicated that they like to leave teaching profession in quest of better jobs (see Table – 4).  Table 4: Pre-service teachers’ perception about teaching profession (Figures are Percentages in total). 1. Reasons for taking teaching as a career  Yes No Undecided I have always wanted to be a teacher 33 64 3 I like to work with children 48 50 2 The salary for teaching profession is attractive 9 88 3 It is my family's choice 15 81 4 Teaching provides job security 47 44 9 I have been assigned by the Institute 85 10 5 I had no option other than entering into the teaching profession 40 52 8 2. Plans of the pre-service teachers after graduation  Yes No Undecided Continue in the teaching 42 50 8 Take on the director or supervisor post 40 50 10 Do other job in the educational sector 61 32 7 Change career / job 56 37 7 Do business 53 39 7 Continue my studies 75 21 4 
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36 3. What teachers like about the teaching profession? Yes No Undecided The job itself 44 52 4 The process of sharing knowledge 89 8 3 Interacting with students 77 20 3 Interacting with fellow teachers / colleague 65 29 6 The respect in the society 71 25 4 Attractive salary 26 68 6 Because teachers get more holidays 21 73 6 Because a teacher is a lifelong learner  52 42 6 Because teaching put relatively less pressure 27 68 5 4. What teachers dislike about the teaching profession?   Yes No Undecided Administrative duties associated with teaching 49 45 6 Dealing with notorious students & controlling their behaviors 56 37 7 Preparatory work / work load 52 42 6 Meeting with parents 33 60 7 Low salary 83 15 2 Lack of respect  in the society 43 51 6 Working in remote areas 71 25 4 Source: Primary data, N = 155  Views about aspects of the teacher education programme The overall impression of the PSTs is that they see the teacher education programme to be very important and useful. They have also stated that they acquired necessary knowledge and skills that enabled them to prepare effective lesson plans, lesson notes, and teaching-learning aids. We also found that the English Language Teaching PSTs are not taking pedagogy course. However, 42 % stated that the duration of teaching practice is sufficient; whereas the same percentage of PSTs indicated that the duration is not sufficient (see Table – 5).  One teacher responded, “Yes! I am satisfied with the courses that I have taken during the programme. Since I was a social science student in my school level, but I was given science subject which was not my choice. In the teaching process, I was given mathematics, only God knows what I did.”  In response to ‘how to improve the quality of teachers in Eritrea,’ one of the respondent said, “the main point in education is societal value; in other words, those who are educated they are highly respected. The teaching profession must not be by force; it should be voluntary. If we make it by compulsory, we may not get the good teachers into this 
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37 profession. Besides, the Government can encourage the private sector in education to improve the standards through competition.”  Another respondent commented that “I am frustrated because I entered into this profession, which was not my choice and my brain is blocked. I do not like to be a teacher, who will enter into this profession. I was assigned to this teaching programme by the Institute (EIT) itself”.   Table 5: Pre-service teachers perceptions about the teacher education programme S. No.   Strongly Agree Agree Undecided Disagree Strongly 1 Acquired necessary information that will enable me to prepare effective lesson plans 39 43 8 5 5 2 Acquired necessary information that will enable me to use lesson plans effectively 41 38 11 7 3 3 Gained necessary skills on how to prepare lesson notes 31 47 12 7 3 4 Gained necessary information on how to prepare relevant teaching aids 28 48 13 6 4 5 Gained necessary information on how to use relevant teaching aids 27 49 14 6 4 6 The courses enabled me to select and use relevant teaching methods 33 43 12 7 5 7 Gained necessary information on how to manage the classroom effectively. 43 37 12 6 1 8 Gained necessary skill on how to assess student performances 31 43 15 5 5 9 The teaching practice was successful 49 27 12 5 7 10 The teaching practice enabled me to put the theory into practice 43 35 11 6 5 11 The duration of the teaching practice was sufficient 17 25 16 17 25 Source: Primary data, N = 155  Many teachers expressed that “the teacher curriculum has to be changed and teachers’ code of conduct has to be developed by the Ministry of Education. One said that “I wonder 
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38 during my teaching practice that teachers in elementary schools were not well-oriented with the new curricula and the teaching methods as well.” In order to motivate candidates in the teaching profession, some of the PSTs indicated that “teachers who are really inclined to this profession should be encouraged.” Some other teachers are on the opinion that they should be given an opportunity to continue their studies till degree or more after the successful completion of their Diploma. This may encourage others to enter into this field. Salary Salary was a matter that repeatedly appeared in the responses to the open ended questions. One respondent, for example, indicated that “teachers work hard but they are less paid”. Their views match with the views of many teachers in general. Yet the majority of educators in Eritrea are of the opinion that financial incentives may be the most effective strategies for attracting the new teachers. As a matter of fact, money gives people access to what they need and want for themselves and their families; like everyone else, teachers need money in order to live. But there is much more to money than the mechanics of getting and spending. Among other things, money is used to measure social value. One PST put it this way: “Our culture respects the teachers.” In this direction, it is important to cite the Ministry of Education Document:              It is to note that those who went to schools in Eritrea in the late 1950’s and 1960’s would remember; teachers then commanded a high degree of professional and moral authority. They were generally perceived as ‘light-givers’, guides, and arbiters in resolving conflicts and as vanguards against illiteracy and ignorance. It has been observed that in four decades or so, the pendulum has heavily swung in the other direction, so much as, these days it is common to hear the remarks like: “I will not allow my daughter to marry a teacher”, or “deki memher doh tsegibom yehadru koynom!”- the off-springs of a teacher often go to bed with half-full stomachs”. If true, this is not only an indictment on teaching but also a reflection of perhaps the unrealistic aspirations of some parents who judge teachers solely by the amount of money they receive! (MoE, 2006a: 15) One PST observed that, “Until society regards teachers as intellectuals and/or professional like: lawyers, engineers, scientists, doctors…it will be difficult to attract qualified individuals into the teaching profession.” Some respondents linked the status of teaching to the level of pay teachers receive. Another respondent suggested: “Raise professional respect by paying teachers salaries comparable to salaries received by other professionals who have similar educational requirements and degrees.” 
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39 Among the wide range of solutions being proposed and employed to attract prospective teachers, recruitment strategies based on financial incentives are likely to have a great effect in encouraging more qualified individuals to become teachers. Although, some PSTs discounted the importance of financial considerations in their own decisions to become teachers, a significant number (88%) of the respondents considered teacher salaries to be a large obstacle standing in the way of attracting new and potential teachers (see Table – 4). Hence, financial incentives should be the most effective recruitment strategies for new teachers. Many cited higher beginning salaries for new teachers; bonuses for teachers working in remote areas and environmentally difficult places as the most effective strategies for recruiting quality teachers. One teacher commented, “We are not attracting bright, energetic [individuals] to the profession.” Another wrote, “We need to make it economically feasible for individuals to choose teaching.” We also found that the salary is not only the issue for prospective teachers, but also lack of opportunities to pursue further education. As stated earlier, majority of the respondents indicated that they are interested to continue their education even after their graduation.   With regards to the salary structure for elementary teachers, 43% felt that the minimum salary should be in the range of Nakfa 1000-1300 and 28% felt Nakfa 1400 -1600, whereas 4% felt that it should be more than Nakfa 2000. In the case of middle schools, 40% felt that the salary range must be Nakfa 1300-1500; 33% felt Nakfa 1600-2000 is appropriate and 5% felt that Nakfa 2600-3000 is ideal to meet the current inflation in the country. Finally, with regard to secondary schools, 51% of the teachers suggested that the salary must be Nakfa 1800-2300 and 21% felt that Nakfa 2400-3000 is reasonable (see Tables – 5).  Table 6: Suggested Monthly Salary structure for teachers in Nakfa  1. Elementary schools %  2. Middle schools %  3. Secondary schools % a. Up to 900  1  a. 1300- 1500  40  a. Up to 1700  10 b. 1000 - 1300 43  b. 1600 - 2000 33  b. 1800 - 2300 51 c. 1400 - 1600 28  c. 2100 - 2500 7  c. 2400 - 3000 21 d. 1700 - 2000 10  d. 2600 - 3000 5  d. 3100 - 4000 3 e. Above 2000 4  e. Above 3000 1  e. Above 4000 2 f. Undecided 14  f. Undecided 14  f. Undecided 13 Source: Primary data,   N = 155  Future career plans It is important to note that, whatever the reasons for entering into teaching profession, considerable number of the PSTs stated that they will continue in the teaching profession 
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40 (42%), or continue working in the education sector as director or supervisor (40%). At the same time, many (75%) opined that if they were given opportunity, they would continue their studies (see Table – 4). Eventhough, there is no explicit intention to leave the teaching profession, the desire of the PSTs to further their studies after their graduation is a good sign for personal and professional development. However, there are limited opportunities for continuing higher education.   Exit Criteria Although, the GPA entry requirement for the Diploma programmes in all the colleges found to be low i.e. less than 2.00 but the completion requires a CGPA of at least 2.00.      5. SU5. SU5. SU5. SUMMARY AND CONCLUSIONMMARY AND CONCLUSIONMMARY AND CONCLUSIONMMARY AND CONCLUSION    The findings of this study indicate that the pre-service teachers at the College of Education are mostly males that are in their early twenties. The large proportion of the pre-service teachers are mainly from one ethnic group i.e. Tigrigna.  The analysis of the first year CGPA between the three colleges indicates that there was significant difference between College of Education and the remaining two colleges. The finding reveals that students from College of Science and College Engineering were better off, in terms of their first year CGPA for the academic year 2006 than the students from College of Education. However, for the academic year 2005, the average performance in terms of the first year CGPA of the College of Education was better than the other two colleges. Thus, based on two years data, it is difficult to conclude the nature of candidates who enter into teaching profession and those who enter into non-teaching profession. Regarding teaching as a career, the data tends to suggest an ambivalent view. On the positive side, the PST value teaching as a profession that enables them to help children in sharing their knowledge with and serve the county and the society. In more practical terms, they are pleased to work with children, eventhough the profession is a low paid profession. They also hoped to continue their studies (after their graduation) and get better jobs however, the opportunity is found to be limited. On the contrary, they are aware that teaching is a job that involves hard-work, means working in remote areas, working with lack of resources, poor working conditions, and managing students’ behaviours. They also indicated that the financial rewards do not correspond to their contributions. Despite the fact, some are determined to remain in the teaching profession with the hope that they would become future administrators in the education sector. The substantial number of PST teachers indicated that they like to leave teaching profession in quest of better jobs.   
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41 Many PSTs emphasized that the teacher education programme found to be useful. They agreed that the programme equipped them with necessary knowledge and skills that will enable them to teach effectively in the schools. However, the PSTs felt that the duration of the teaching is not adequate.   EndnotesEndnotesEndnotesEndnotes    1. As part of the educational reforms in 2003, the human resources of the University have been distributed to the various newly established colleges in the country.  2. Eritrea Institute of Technology (EIT) is one of the several higher education institutions established in Eritrea recently. The EIT has three colleges in it, namely College of Education, College of Science, and College of Engineering. The other higher education institutions are College of Agriculture, College of Marine Sciences, College of Business & Economics, College of Health Sciences, and Orotta School of Medicine.  3. It is to be noted that America needs 2 million teachers by 2010, due to the shortage of teachers, it has been planning to bring from developing countries like India and others.  4. They are: Diploma in English Language Teaching; Diploma in Science Education; and Diploma in Social Science Education.      
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Obafemi Awolowo University, Ile-Ife, Nigeria.        AbstractAbstractAbstractAbstract    This paper examines the attitude to, opinion on and knowledge of pedagogical skills training held by university teachers with a view to enhancing knowledge dissemination in the university system of education. The study involved 200 academic staff of the university cutting across male and female, faculties, academic status, years of experience and previous exposure to training in education. A questionnaire was used to collect data. It was found out the selected lecturers had positive attitude to pedagogical training with a mean score of 8.35 (baseline was 6.00) and s.d of 2.25. Lecturers had good opinion on, and knowledge of pedagogical skills. The study found no significant influence of sex, faculty, academic status, years of experience and previous exposure to education on lecturers attitude to and opinion on pedagogical skills training.      IntroductionIntroductionIntroductionIntroduction    The primary goal of the Nigerian educational system is to provide functional education for the nation so that the products of the educational system can be employable or be self-employed.  Nigerian education, as in other countries, is one with sub-systems reflected in a number of tiers – pre-primary, primary, secondary and tertiary. The Nigerian education system is faced with intractable problems at each of these tiers.  One of such is the notable poor academic performance at the various tiers.  Researchers, such as Ibidapo-Obe (2007) and Abebe (retrieved, 2010), have written on the prevalent falling standard of Nigerian education and no tier is exempt.  Ibidapo-Obe notes the functional relationship between the education sub-systems such that a fault or defect in one affects others.  Poor academic performance at various educational levels can be traced to the various components of the program such as goals and objectives, selection and organization of learning experiences, resources and feedback strategies as well as the human agents involved, that is, the learner and the teacher.  Some constraining problems identified by UNESCO (1998) are shortage of human, financial and material resources, standard maintenance, relevance, equity, inept managerial and administrative machinery, political turbulence, blind ideological commitments and lack of 
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direction.  Abebe (retrieved, 2010), while identifying brain-drain and lack of vision in staff development as part of the problems of Nigerian education, notes that there are drawbacks to, and hindrances in the development and formulation of possible remedies.  Higher institutions of learning occupy a pivotal position in every society.  The university not only receives products from preceding tiers, it is usually the final destination for formal teaching and learning before the ultimate launch into the world of employment or entrepreneurship.  UNESCO (1998) explains that higher institutions of learning, as role models of innovation and change at large, are expected to play a critical role in promoting sustainable economic, social and cultural development.  This implies that higher institutions of learning are at the forefront of contributing positively and powerfully to the society.  According to the Institutional Management in Higher Education (IMHE) (2009), higher education is becoming a major-driver of economic competitiveness in an increasingly knowledge-driven global economy. Unfortunately in Nigeria, higher educational institutions are ill-equipped to play the role expected.  Ibidapo-Obe (2007), remarks that there is relatively poor preparation of students prior to their admission into the university, college or polytechnic.  If poorly prepared students get admitted into the university by a stroke of luck or due to lapses in the nation’s examination system, the university has much more work to do to be able to fulfill the expected role.  Coupled with the problem of poorly prepared students is the lack of human, physical, material and financial resources, the bane of effective teaching and learning in Nigerian universities.    The absence of an ideal conducive learning environment in Nigeria, brought about by the aforementioned factors, puts the university in a difficult situation.  Recent attempts to incorporate ICT into teaching in Nigerian institutions particularly in universities in spite of already existing and unresolved problems further complicate issues.  The IMHE (2009) discusses impacts of quality teaching on teaching, research and institutional quality culture thereby emphasizing the centrality of teaching in educational institutions.  For a better understanding of teaching in higher educational institutions, an examination of (i) the purpose of the university, (ii) the nature of university teaching, and (iii) the professional development of university teachers is undertaken in this study.     TTTThe purpose of the universityhe purpose of the universityhe purpose of the universityhe purpose of the university    The word ‘university’ is derived from the Latin universitas magistrorum et scholarium which is roughly interpreted as ‘community of teachers and scholars.’  The university is a place of scholarship; an institution of higher education and research, which grants academic degrees in a variety of subjects.  A university provides both undergraduate and postgraduate education.  Traditionally, a university enabled students to receive a general education, study the liberal arts, and prepare for entry into the work industry or further education at the postgraduate level. 
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According to Stockton (2004), less time is currently being given to the original purpose of education, which has led to the consequent lack of understanding of its all-important purpose on the part of both the teachers and the students. Bourner and Flowers (1999), while presenting six learning aims of contemporary higher education, highlight the relationship between a lack of knowledge or understanding of aims of education and poor university education.  According to them, learning aims of higher education are to: 
• disseminate knowledge; 
• develop the capability to use ideas and information; 
• develop the students’ ideas to test ideas and evidence; 
• develop the students’ ideas to generate ideas and evidence; 
• facilitate the personal development of students; and 
• develop the capacity of students to plan and manage their own learning. They express the view that the six aims are all important and do not represent a hierarchy; however, they decry higher education that is only about delivery of knowledge or dissemination of information.  According to Hague (1991, p.64), “Academics must believe that acquiring the ability to test ideas and evidence is the primary benefit of university learning.”  Bourner and Flowers further state that the more of the aims embraced in the higher education programme, the better the quality of such a program. Nigeria’s National Policy on Education (2008, section 8, no 59) identifies the following seven goals of universities, colleges of education, polytechnics and monotechnics: 1. Contribute to national development through high level relevant manpower training; 2. Develop and inculcate proper values for the survival of the individual and society; 3. Develop the intellectual capability of individuals to understand and appreciate their local and external environments; 4. Acquire both physical and intellectual skills which will enable individuals to be self-reliant and useful members of the society; 5. Promote and encourage scholarship and community service; 6. Forge and cement national unity; and 7. Promote national and international understanding and interaction. University education, from both a local and global perspective, is not a ‘consumer’ education but productive in nature.  The type of teaching embraced by teachers in higher institutions will determine the realization or non-realization of these aims.  It is noteworthy that lecturers’ thinking and beliefs are believed to have an effect on the teaching methods they use.  According to Postareff, Lindblom-Ylanne and Nevgi (2007), teachers’ approaches to teaching are influenced by their conceptions of teaching.  Teachers who see teaching as transmitting 



Y. A. Ajibade,   E. O. Oloyede,   M. A. Adeleke,  &  E.O. Awopetu 
 

RHEA, vol. 2. no. 1, 43-62 

knowledge are believed to more likely use a teacher-centered approach to teaching while those who see teaching as facilitative are more likely to use a student-centered approach.                 TTTThe nature of university teachinghe nature of university teachinghe nature of university teachinghe nature of university teaching    Once aims are understood, there has to be a strategic move from aims to the means of achieving them, largely realizable through teaching.  Traditionally, teaching is taken to be the transmission of knowledge by the teacher to ignorant, unknowledgeable learners who passively receive the information provided.  However, the challenges of contemporary society have brought about an acceptance of more constructivist theories in education with emphasis on teaching and learning..  A shift in paradigm in learning from ‘consumer’ to ‘producer’ has led to a shift in teaching with emphasis on construction of knowledge and negotiation of meaning.  The high correlation between teaching and learning is well noted.  If teaching activities do not result in learning, it is usually believed that teaching has been ineffective.  Sanders and Rivers (1996) stipulate that students who are assigned to one ineffective teacher after another have significantly lower achievement and learning than those who are assigned to a sequence of several highly effective teachers.  In a similar vein, Darling-Hammond (2002) posits that differential teacher effectiveness is a strong determinant of differences in student learning.  According to him, this far outweighs the effects of differences in class size and class heterogeneity.  If the higher institutions are expected to be at the forefront of innovation with positive, observable impacts on the society therefore, teaching at this level has to be such that will accomplish aims of learning that will ultimately lead to innovations and productivity. The watchwords in any production-oriented enterprise are quality and quality assurance.  In order to have quality education in the university, there has to be quality teaching.  The first issue discussed under the findings presented in the review of the Institutional Management in Higher Education (2009), is that teaching matters in higher education institutions.  The review discusses a positive correlation between improvement in the quality of teaching and that of the quality of graduates. Bourner and Flowers (retrieved 2001), postulate that different teaching methods are appropriate for different learning aims even though there could be cases of overlap.  They suggest a minimum of ten teaching methods for each of the six learning aims they identified.  The methods are reproduced in Table 1.  Table 1Table 1Table 1Table 1: : : : Teaching and learning methods for different learning aimsTeaching and learning methods for different learning aimsTeaching and learning methods for different learning aimsTeaching and learning methods for different learning aims       Disseminate knowledge Develop capabilities to use ideas and Develop the student’s ability to test Develop the student’s ability to Facilitate the personal development Develop the capacity of students to 



Lecturers’ Views on and Attitudes to Pedagogical Skills Training: Obafemi Awolowo University as a Case Study 

RHEA, vol. 2. no. 1, 43-62 

Learning aims information ideas and evidence generate ideas and evidence of students plan and manage their own learning 1. Lectures Case studies Seminars and tutorials Research projects Feedback Learning contracts 2.Up-to-date textbooks Practicals Supervision Workshops on techniques of creative problem solving 
Experiential learning Projects 

3.Reading Work experience Presentations Group working Learning contracts Action learning 4.Handouts Projects Essays Action learning Action learning Workshops 5.’Guest’ lectures Demonstrations Feedback on written work Lateral thinking Learning logs Mentors 6. Use of exercises that require students to find up-to-date knowledge 
Group working Literature reviewing Brainstorming Role play Reflective logs and diaries 

7. Develop skills in using library and other learning resources 
Simulations (e.g. computer- based) Exam papers Mind-mapping Structured experiences in groups Independent study 

8. Directed private study Workshops Open learning Creative visualization Reflective documents Work placement 9. Open learning materials Discussion and debate Peer assessment Coaching Self-assessment Portfolio 

          Ten common teaching methods 

10. Use of the Internet Essay writing Self-assessment Problem solving Profiling Dissertations 
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  The list reproduced above, which is by no means exhaustive, supports the claim of Bourner and Flowers that the time teaching staff in higher institutions will simply teach students the way they were taught is drawing to a close.  They further opine that, given contemporary challenges, increased reliance on mass lectures will lead to disaster. Apart from constant update of teaching methods is the great investment in, great demand for, and increased use of Information, Communication and Technology (ICT) in contemporary education.  The introduction of ICT in education underscores the need for the use of new teaching methods by university teachers.  Paradoxically, research has shown the importance of human mediating agents such as teachers in the use of ICT. Pyoria (2007) opine that human factor is crucial in the management of knowledge.   Expressed in the medium plan for 1993-1996 of The National Council for Educational Technology cited by Robinson is the fact that case studies from commerce and industry show that effective use of IT is accompanied by personal and organizational change.  According to Bourner and Flowers (retrieved 2001), the acceptance of an increasing level of technology seems to be dependent on a concomitant increasing level of human interaction.  The interplay between technology and human resource forms the basis of the ‘high tech/high touch connectivity, which cannot be ignored in any contemporary teaching-learning context.  There is the need therefore for constant professional development of the university teacher.     PPPProfessional development of the university teacherrofessional development of the university teacherrofessional development of the university teacherrofessional development of the university teacher    The need for the professional development of teachers in higher education institutions is a very current global issue and such issues relating to teaching and learning methods are becoming of great concern to universities and other higher education institutions.  Postareff et al. (2007) submit that the training of university teachers has recently become a widespread trend in many countries due to discussions in recent years about the need to improve university teachers’ pedagogical thinking and skills.  This submission again reinforces the inter-relatedness of beliefs and use of teaching methods. Not only is it stated in the NPE (2008, section 8, no 6 (c) that goals of tertiary education will be pursued, among others, through “virile staff development programmes”, number 61 of the same section stipulates that “all teachers in tertiary institutions shall be required to undergo training in the methods and techniques of teaching”.  Likewise, in terms of teacher quality as stated in Nigeria’s National Economic Empowerment and Development Strategy document (2004) in Ibidapo-Obe (2007), the goals of the educational system include: 1. Ensuring that 80 percent of primary school teachers acquire minimum teaching qualification (the National Certificate in Education); 
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2. Ensuring that 90 percent of secondary school teachers obtain professional qualifications (B.Ed., B.A.Ed., B.Sc. Ed., and PGDE); 3. Ensuring that 80 percent of teachers in tertiary institutions acquire pedagogical skills; and 4. Ensuring that 80 percent of teachers at all levels are professionals. In the review of the IMHE (2009), findings reveal that support for quality teaching in the sample used encompasses a wide range of initiatives, which they grouped under three main headings – (a) institution-wide and quality assurance policies, (b) program monitoring, and (c) teaching and learning support.  The third category includes initiatives which affect the learning and teaching process and consists of a multiplicity of actions like support for the teaching and learning environment, continuing education and pedagogy enhancement for lecturers, and support for students and student learning (focused on inputs such as the introduction of new pedagogical tools, or on outputs such as development of certain abilities for the students).  UNESCO (1998) declares that adequate provision should be made for research and for updating and improving pedagogical skills, through appropriate staff development programs, encouraging constant innovation in curriculum, teaching and learning methods, and ensuring appropriate professional and financial status, and for excellence in research and teaching.  The document underlines the importance of setting a vigorous policy of staff development to the well being and healthy functioning of higher learning institutions, which will make them to live up to the expectations of their respective societies.  Fook and Sidhu (2010) state that the lecturers interviewed in their research expressed the need for staff development in instruction and assessment for them to be able to introduce innovative forms of assessment.  Also, Dearn, Fraser, and Ryan (2002), postulate that many universities have tried to overcome the barriers to the integration of ICT through approaches to policy, quality assurance and evaluation as well as through staff development.   Postareff et al (2007) also discuss the widespread trend all over the world of training university teachers in order to improve their pedagogical thinking and skills as evidenced in such countries as Norway, the United Kingdom, Sri Lanka, and Finland.  Rifkin and McLoughlin (2004) recognize the focus on the shift in the roles of teaching staff from merely providing information to creating learning environments for students to engage in resource-based and student-centered learning. It is noteworthy that literature does not just stop at recommending staff development for university staff, Rifkin and McLoughlin explain that a range of strategies for embedding learning technologies into higher education teaching and learning are revealed in literature.  According to them, most of these strategies involve institution wide support for professional development with varying models such as collaboration and consultation, a combination of top down and bottom up strategies, and the need for a variety of staff development initiatives to meet different and 
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changing needs.  The IMHE (2009) advises that innovation has to be made attractive to teachers or else they will resist and frustrate movement towards it rather than move towards it.  Bourner and Towers postulate that training should involve exposure to the purpose of university education as the interpretation of teaching and what it entails is directly related to the understanding of learning aims.  In their view, when there are disagreements about different teaching and learning methods, such disagreements can be traced to differences in the learning aims being assumed.  Dearn et al (2002) see the professionalization of teaching in higher education as the key to improving university teaching.  They recommend several staff development initiatives to foster professionalization such as: 
• Required formal, accredited lecturer preparation for new lecturers; 
• Support for existing staff to undertake an award course in teaching; 
• Sessional staff be expected to undertake a ‘minimal level’ of teaching preparation; and 
• Ongoing professional development. Reid (2002) stresses that while there are many effective approaches to staff development, there needs to be a focus on conceptual change related to teaching and learning within a specific discipline context.  This view is supported by Samsonov and Beard (2002) who suggest that ‘local change environment’ is important for the introduction of initiatives.     PPPProblem statementroblem statementroblem statementroblem statement    There is an alarming call for on-line learning with a consequent requirement for newly developed methods and techniques of teaching.  Yet, some developing countries like Nigeria, bedeviled with lack of resources such as electricity, technological equipment, release of financial resources for education cannot boast of appreciable growth in this much needed form of learning.  It becomes necessary for the nation, while looking for a way out, to ensure that the face-to-face teaching which is still largely used in the nation’s educational system is effective.  One of the ways of ensuring effectiveness in the teaching and learning process is through the effective training of the teachers who facilitate learning.  The NPE (2004), in line with principles of professionalism, stipulates pedagogical training for Nigerian teachers.  All over the world, there is a growing   realization of a need for pedagogical training of university teachers by stakeholders majorly outside the university system.  The relationship between such components as views, opinions and attitudes on the one hand and practice on the other is well known.  There is a need therefore to find out from university teachers what their views and attitudes are to this important and contemporary issue, addressing such variables as sex, faculty, academic status, teaching background, and previous exposure to education.  This will help to not only intimate educational stakeholders with the views and opinions of those who are expected to be the beneficiaries of the program but also help in the preparation and design of the program. 



Lecturers’ Views on and Attitudes to Pedagogical Skills Training: Obafemi Awolowo University as a Case Study 

RHEA, vol. 2. no. 1, 43-62 

    SSSSpecific objectivespecific objectivespecific objectivespecific objectives    The specific objectives of the research are to: (i) examine the attitudes of OAU teachers to pedagogical skills training and its introduction in OAU; (ii) determine the opinions of university teachers on pedagogical skills training; (iii) establish the knowledge of university teachers on some basic pedagogical concepts; and (iv) investigate the influence of demographic variables such as sex, faculty, academic status and teaching background, and previous exposure to education on attitudes to and opinions of university teachers to pedagogical skills training.     MMMMethodologyethodologyethodologyethodology    Obafemi Awolowo University, Ile-Ife has 13 Faculties and about 1200 academic staff. Two hundred lecturers, randomly selected from 10 Faculties, were involved in this survey. The sample comprised 34 female and 154 male lecturers. The composition of the lecturers on the basis of Faculties is Education (23), Administration (27), Social Sciences (13), Health Sciences (13), Agriculture (29), Environmental Design and Management (25), Sciences (18), Arts (22), Law (17), Pharmacy (13). In terms of academic status, the lecturers were Assistant Lecturers (21), Lecturer II (30), Lecturer I (27), Senior Lecturer (16), Reader/Associate Professor (18), Professor (8). The years of teaching experience of the lecturers were 1-10 years (59), 10-20 years (67), 20-30 years (37) and above 30 years (37). Lecturers that had previous exposure to education were 32 while those without exposure were 168. A questionnaire titled “University Lecturers’ View on and Attitude to Pedagogical Skills Training in Obafemi Awolowo University” was used to collect relevant data. The instrument had reliability coefficient of 0.73. Administration of the instrument took place within two weeks with the help of trained research assistants. Frequency counts, mean, standard deviation and simple percentages were used to analyze the data collected.      RRRResultsesultsesultsesults    Objective 1. Examine the attitude of OAU teachers to pedagogical skills training and its introduction in OAU Data were generated by scoring the responses of the respondents on a scale of 1 to 4 on three items. This gives a maximum obtainable score of 12 for a positive attitude. Descriptive analysis of mean and standard deviation was used for this analysis. The three items on which the individual respondent’s scores were obtained are contained in 
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 Table 2Table 2Table 2Table 2                                                 Item 1. Lack of university teachers’ access to pedagogical skills training has not affected learning output negatively in OAU 2. I will enrol in the pedagogical skills training programme of the university if it is introduced 3. A university-wide seminar (prior to the introduction of the pedagogical skills training programme) will bring about the much-needed conceptual change in university classroom operations  The distribution of the scores of respondents is presented here  S/N SCORE FREQUENCY 1 2 2 2 3 2 3 4 1 4 5 1 5 6 3 6 7 4 7 8 60 8 9 101 9 10 4 10 11 1 11 12 1  Total X= 8.53 s.d = 2.25  This result indicates that the attitude of OAU teachers to pedagogical training is positive since the mean score of 8.53 is above 6.00 which is the average of the maximum score of 12  Objective 2 Determine the opinions of university teachers on pedagogical skills training Data on this objective were obtained by counting the number of responses showing strongly agree and agree on the one hand and disagree and strongly disagree on the other hand. 
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Depending on the language of the item, either of the two forms of response could represent a positive or negative opinion.      Table Table Table Table 3333: : : : Opinions of Opinions of Opinions of Opinions of university tuniversity tuniversity tuniversity teachers on eachers on eachers on eachers on ppppedagogical edagogical edagogical edagogical skills tskills tskills tskills trainingrainingrainingraining    S.A/A D/S.D U(Opinion not known) S/n Item Frequency % Frequency   % Frequency % 1 University lecturers need to be exposed to pedagogical skills training 172 86 28 14 0 0 2 There is no need for training in pedagogical skills to be able to teach students effectively 18 9 182 91 0 0 3 Students will achieve more academically if teachers are pedagogically empowered 158 79 40 20 2 1 4 Teachers will be better teachers if exposed to pedagogical skills training 161 80 30 15 9 5 5 Greater achievements will be recorded in the University if lecturers are exposed to pedagogical skills training irrespective of discipline 
177 88 20 10 3 2 

6 It has become necessary to start pedagogical skills training in the University 168 84 30 15 2 1  The result presented in Table 3 shows that all the 200 respondents had positive opinions about pedagogical training. Results show that 86% of the respondents opine that lecturers need the training and 79% agreed that the training will help students to achieve more.  The highest percentage score obtained (88%) shows that lecturers are of the view that there is a correlation between pedagogical and higher productivity in the university.  These positive opinions are further reinforced by opinions expressing readiness as 84% are of the opinion that the training should start in the university without delay. 
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 Objective 3 Determine the knowledge of university teachers on some pedagogical concepts Data were also generated by taking a count of S.A/A and D/S.D  Table Table Table Table 4444: : : : Knowledge of uKnowledge of uKnowledge of uKnowledge of university teachers on some pedagogical conceptsniversity teachers on some pedagogical conceptsniversity teachers on some pedagogical conceptsniversity teachers on some pedagogical concepts    S.A/A D/S.D No Knowledge S/n Item Frequency % Frequency % Frequency % 1 As an expert, I am expected to transmit knowledge to my students  162 82 38 19 0 0 2 The university classroom is not designed for classroom activities and interaction between teacher and students 26 13 174 87 0 0 
3 Pedagogical skills training will adequately empower me to assist my students academically 170 85 30 15 0 0 4 Pedagogical skills training will adequately empower me to assist my students emotionally and psychologically 170 85 30 15 0 0 
5 Exposure to pedagogical skills training will increase my classroom communication and interaction skills 180 90 20 10 0 0  Knowledge of the university teachers as reflected in the data presented in Table 4 shows further the need for pedagogical training of the teachers. Responses show a mixture of both misconceptions and proper conceptions of the idea of pedagogy. 82% of the respondents see teaching as mere transmission of knowledge; 87% believe that the classroom is a place designed for activities and interactions between the teacher and the students; 85% of the teachers show their knowledge of the relationship between pedagogical training and adequate empowerment to assist students both academically and psychologically; and 90% express their understanding of the relationship between pedagogical training and communication and interaction skills.    
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Objective 4 Investigate the influence of demographic variables (sex, faculty, academic status, teaching experience and previous exposure to education) These factors were taken one after the other. All the items that stood for attitude and opinion were taken together and frequency counts of S.A/A and D/S.D were taken. Chi-Square statistic was used in determining the influence of each factor on the responses of the teachers on attitude and opinion Table Table Table Table 5555    Influence of dInfluence of dInfluence of dInfluence of demographic emographic emographic emographic vvvvariables on ariables on ariables on ariables on tttteacherseacherseacherseachers’’’’    oooopinionpinionpinionpinion on on on on and a and a and a and attitudettitudettitudettitude to pedagogical t to pedagogical t to pedagogical t to pedagogical trainingrainingrainingraining        S/N FACTOR    X2    p  df Remark 1 Sex 0.43 0.98 2 Not Significant 2 Faculty 0.22 0.08 18 Not Significant 3 Academic Status 1.32 0.56 10 Not Significant 4 Teaching Experience 2.44 0.22 6 Not Significant 5 Previous Exposure to Education 3.24 0.97 2 Not Significant  Each of these results shows that none of the factors have a significant influence on the teachers’ attitude to and opinion on pedagogical skills training.    DDDDiscussioniscussioniscussioniscussion    OAU teachers’ positive attitude to and opinions on pedagogical training is rather surprising as the general unsubstantiated notion is that not only are lecturers not ready to undergo any professional training, but that they will sabotage the programme by working against its success.  The positive attitude of OAU teachers to and opinions on pedagogical skills training and its introduction is an eye-opener to the university authority.  It is also noteworthy that such a positive disposition has led to the institutionalization of effective pedagogical skills training such as the one described by Mandlate (2003).  Though he does not inform readers about the pre-training disposition of university teachers probably because his focus is on describing an established staff development programme, he summarizes partially by revealing that many Eduardo Mondlane University academic staff members are now willing to improve their teaching 
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practice which has helped to sustain the initiative.  Of utmost importance in building on teachers’ positive disposition to the introduction of pedagogical skills training, is the need for careful, systematic and strategic planning and introduction as discussed by Bourner and Flowers (retrieved 2001), Samsonov and Beard (2003), and IMHE (2009). Equally important is the finding on teachers’ readiness to start immediate training thereby backing their desire with immediate proposed action which are sine qua non to success.  In educational parlance, readiness is a major pre-requisite to learning. It is interesting to note that while Postareff et al. (2007) note that there have been discussions about academics’ need to participate in pedagogical training, noting as argued by Kember (1997) that enormous efforts are needed to change underlying beliefs, the reverse is the case in this study as respondents do not need much cajoling despite the fact that they have had no informed exposure to pedagogical training.  According to Postareff et al., teachers’ desire to participate in pedagogical courses and their wish to become better teachers may be the factors that lead to better teaching outcomes, not just participating in the pedagogical courses. It is also interesting to note that university teachers, irrespective of discipline, demonstrated a greater level of understanding of pedagogical concepts than they misconstrued them.  This further reinforces the veracity of their responses to items on attitudes and opinions as it shows clearly that they provided well informed responses.  The majority response concerning the role of the teacher as a transmitter of information is a traditional notion, which has hitherto given way to a more constructivist and meaningful notion particularly considering the monumental constructive tasks expected of universities and their graduates.  This misconception of teaching underlines the need for university teachers to be exposed to current trends in education without further delay.  These trends will further help to clarify the misuse and the rightful place of the transmission model in teaching as a component, not an aim (Postareff et al. (2007).  Even though these university lecturers also view teaching as interactive, informal observations show that transmission of information is the order of the day.  As shown in this study, this is probably not due to ignorance but may be due to other challenges such as overcrowding, lack of resources, and inadequate time.  This again shows the need for pedagogical training as ways of overcoming such challenges will be discussed and the compromising of meaningful learning which is the order of the day will be a thing of the past. It is noteworthy that unlike some previous research in which findings revealed a clear-cut dichotomy between the transmission, teacher-centered, and the interactive, student-centered approaches based on teachers’ conceptions of teaching (Prosser, Trigwell, & Taylor, 1994; Kember & Kwan, 2002), respondents in this study seem to be favourably disposed to both approaches.  This finding supports Akerlind’s view (2003) in which he suggests that the ‘either/or’ relationship in the two conceptions (i.e. teacher and learner centered) presented by 
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some authors should be reconceived as an ‘and’ relationship.  According to Samuelowicz & Bain (2001), Gibbs & Coffey (2004), Postareff et al. (2007), shifts in conception from teacher to learner centered are possible.  This is also supported by Rifkin & McLoughlin (2004) who recognize the focus on the shift in roles of teaching staff from merely providing information to creating learning environments for students to engage in resource and student-based learning.  In addition to this line of thought, this study has shown that it is possible to hold on to the two conceptions at the same time.  This dual conception of teaching held by respondents may be useful in the Nigerian context given the unique nature of the challenges faced in the country.  However, there is a need to expose those with such dual beliefs to pedagogical training which will expose them to professional ways of maintaining an informed, healthy, useful and meaningful balance.        The near unanimity in respondents’ responses shown in the fact that there were no significant differences in opinions as regards sex, faculty, academic status, teaching experience, and previous exposure to education further shows the timely need for the introduction of pedagogical training in OAU.  This study confirms that of Bailey (1999) who did not find any differences in beliefs of academics concerning teaching based on their sex, position, faculty and level of appointment.  Lindblom-Ylanne, Trigwell, Nevgi, & Ashwin (2004) also did not find significant differences between the four disciplinary groups investigated in their study of teachers’ self-efficacy beliefs.  Likewise, Postareff et al. (2007) did not find disciplinary differences in self-efficacy and teaching beliefs even after exposure to pedagogical training.  However, Lueddeke (2003) and Lindblom-Ylanne et al. found out that teachers from hard disciplines (such as chemistry) and applied hard disciplines (such as medicine) were more likely to adopt an information transmission/teacher-focused (ITTF) approach to teaching than those from the soft disciplines (such as history) and applied soft disciplines (such as education) who were more inclined to a more conceptual change/student-focused (CCSF) approach.  Furthermore, contrary to the findings of this study, Postareff et al. found teaching experience to be a significant variable on the self-efficacy scale of teachers who had been exposed to pedagogical training.  According to them, teachers who had teaching experience of 13 years or more scored highest on the ITTF scale while those whose teaching experience was between eight and 12 years scored highest on the CCSF scale.  This finding may have meaning in the light of Kember’s (1997) argument that enormous efforts are needed to change or switch underlying beliefs.  Possibly the first group have deeper entrenched views which will take time to be replaced. The non-significance of previous educational background further reinforces the majority positive attitude and opinion of university teachers to the timely introduction of pedagogical skills training in OAU.  
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ConclusionConclusionConclusionConclusion    There have been a lot of misconceptions about university teachers’ attitude to and opinion on pedagogical skills training.  Contrary to perceived negative attitudes and opinions, OAU university teachers are mindful of the individual and collective benefits of such training and are ready for its immediate introduction.  ReferencesReferencesReferencesReferences    Abebe, E. (retrieved 2010). Ethiopian higher institutions of learning. Retrieved 2010 from        http://chora.virtualare.net/brain-drain1.htm Ackealind, (2003). Growing and developing as a university teacher-variation in meaning. Studies in Higher Education, 28, 375-390. Bailiey, J.G.  (1999). Academics’ motivation and self-efficacy for teaching and research. Higher Education Research and Development, 18(3), 343-325. Bourner , T. and Flowers, S. (retrieved 2001). Teaching and learning methods in higher education : a glimpse of the future. Retrieved 2001 from http//www.bbk.ac.uk/asd/bourne.hrm Cribbs, G.& Coffey,M. (2004). The impact of training of university teachers on their teaching shills, their approach to teaching and the approach to learning on their students. Active Learning in Higher Education, 21, 131-143. Darling- Hammond, L. (2000). Teacher quality and students’ achievement: a review of state policy evidence. Educational Policy Analysis Archives, retrieved Feb. 12, 2009, from http:epaa.asu.edu/epwa/v8n1/  Dean, J. Fraser K. & Ryan,Y. (2002). Investigating into the provision of professional development for university teaching in Australia: A discussion paper on http:/www.dest.gov.an/highered/pubs/uni-teaching.pdf Federal Government of Nigeria (2008). National policy on education, Abuja: NERDC Fook, C.Y. & Sidhu, G.K. (2010). Authentic assessment and pedagogical strategies in higher education. Journal of Social Sciences, 6(2), 153-161 Hague, D. (1991). Beyond universities: a new republic of the intellect, London: Institute of Economic Affairs Ibidapo-Obe, O. (2007). The challenge of teacher education in Nigeria: The university of Lagos experience. Paper presented at the second Regional Research Seminar for Africa organized  by the UNESCO forum on Higher Education, Research and Knowledge, Accra,22-24 March. 



Lecturers’ Views on and Attitudes to Pedagogical Skills Training: Obafemi Awolowo University as a Case Study 

RHEA, vol. 2. no. 1, 43-62 

Institutional Management in Higher Education (2009). Review on quality teaching in higher education. Presented at the “what works” Conference on Quality Teaching, Instanbul Technical University, 12-13 October Kember,D. (1997). A reconceptualisation of the research into university academics’ conceptions of good teaching. Learning and Instruction, 7, 255-275. Kember, D. & Kwan, K. (2002). Lecturers’ approaches to teaching and their relationship to conceptions of good teaching. Instructional Science, 28, 469 – 490.  Lindblon – Ylanne, S. Trigwell, K, Nevgi, A. Ashurin, P. (2004). Variation in approaches to teaching: the role of discipline and teaching context. Paper presented at the EARLISIG Higher Education Conference, June 21 – 24. Lueddeke, G.R. (2003). Professionalizing teaching practice in higher education: a study of disciplinary variation and ‘teaching – scholarship’. Studies is Higher Education, 28, 213 – 228. Mandlate, E.V. (2003). The staff development program at the Eduado Mondlane University – presented at the Regional Training Conference on huproing Tertiary Education in Sub – Sahaian Africa: Things That Work! Accra, September 23 – 25. Prostareff, L. L., & Neugi, A. (2007). The effect of pedagogical training on teaching in higher education. Teaching and Teacher Education, 23, 557 – 571. Prosser, M., Trigwell, K.,& Taylor, P. (1994). A phenomenographic study of academics conceptions of science teaching and learning. Learning Instruction, 4, 217 – 231. Pyoria, P.(2007). Informal organizational culture: The foundation of Knowledge                       workers’ performance. Journal of Knowledge Management, 11(3), 16-30  Rifkin, W. & McLoughliry C. (2004). Shanig pedagogical practice on the teaching of generic skills. ASCILITE proceedings. Samuelowicsz, K and Bain, J.D. (2001). Revisiting academics’ beliefs about teaching and learning. Higher Education, 41, 299-325. Samson, P. & Bead M. (2003). Training teachers to teach online. In Lassoer, D. & Mc Naught, C. (Eds), Ed – Media 2003: World Conference Educational Multimedia and Hypermedia. Honohilis: AACE, pp. 1760 – 1765. Sander W.L. & Rivers, J.C. (1996). Cumulative and residual effects of teachers on failure students’ academic achievement, Knoxville: University of Tennessee, value – Added Research and Assessment Centre.     



Y. A. Ajibade,   E. O. Oloyede,   M. A. Adeleke,  &  E.O. Awopetu 
 

RHEA, vol. 2. no. 1, 43-62 

APPENDIXAPPENDIXAPPENDIXAPPENDIX        UNIVERSITY LECTURERS’ VIEWS ON AND ATTITUDE TO PEDAGOGICAL SKILLS UNIVERSITY LECTURERS’ VIEWS ON AND ATTITUDE TO PEDAGOGICAL SKILLS UNIVERSITY LECTURERS’ VIEWS ON AND ATTITUDE TO PEDAGOGICAL SKILLS UNIVERSITY LECTURERS’ VIEWS ON AND ATTITUDE TO PEDAGOGICAL SKILLS TRAINING IN OBAFEMI AWOLOWO UNIVERSITYTRAINING IN OBAFEMI AWOLOWO UNIVERSITYTRAINING IN OBAFEMI AWOLOWO UNIVERSITYTRAINING IN OBAFEMI AWOLOWO UNIVERSITY     Sir/Ma, a survey is being embarked upon in relation to the need or otherwise for pedagogical skills training (which basically exposes one to the methodology of teaching) for university teachers in Obafemi Awolowo University (OAU).  Kindly react to the items below by ticking one of the options as honestly as you can (SA=Strongly Agree; A=Agree; U=Undecided; D=Disagree; SD=Strongly Disagree).  Thank you.  Section ASection ASection ASection A     1.  Sex:  Male   Female   2.  Faculty/College:  Administration   Agriculture   Arts   EDM   Education    Health Sciences   Pharmacy   Science   Social Sciences    Technology   3.  Status:  Assistant Lecturer   Lecturer II   Lecturer I   Senior Lecturer    Reader   Professor   4.  Degree/Certificate/Diploma in Education:  Yes   No     5.  Teaching Experience in OAU:  1 – 10 years   10 – 20 years   20 – 30 years  Above 30 years    Section BSection BSection BSection B      SASASASA    AAAA    UUUU    DDDD    SDSDSDSD    1. I like university teaching.      2. As a university teacher, I need to be exposed to pedagogical skills training.      3. As an expert in my teaching subject, I am adequately equipped to teach my students.      4. As an expert in my discipline, I am expected to transmit knowledge to my students.      5. The university classroom is not designed for classroom activities and interactions between the teacher and the students.       
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6. I do not need any training in pedagogical skills to teach my students effectively in my subject area.      7. My students will achieve more academically if I am pedagogically empowered.       8. I will be a better university teacher if I am exposed to pedagogical skills training.      9. Pedagogical skills training will adequately empower me to assist my students academically.       10. Pedagogical skills training will adequately empower me to assist my students emotionally and psychologically.        11. Exposure to pedagogical skills training will increase my classroom communication and interaction skills.      12. Greater achievements will be recorded in OAU if lecturers are exposed to pedagogical skills training irrespective of discipline.      13. Lack of university teachers’ access to pedagogical skills training has not affected learning output negatively in OAU.      14. It has become necessary to start pedagogical skills training in OAU.      15. I will enroll in the pedagogical skills training program of the university if it is introduced.      16. A university – wide seminar (prior to the introduction of the pedagogical skills training program) will bring about the much – needed conceptual change in university classroom operations. 
     

 17. Once introduced, the following categories of staff should be made to enroll:       Assistant Lecturer to Lecturer I         Senior Lecturer         Associate Professor         Professor   
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 18. The pedagogical training program should be:        10 – 20 hours          21 – 30 hours           31 – 40 hours                  






